CHAPTER ONE
Introduction
Background of the Study
In the contemporary society, achieving the objectives of early childhood education (ECE) is becoming a mirage, and a source of worry to parents, teachers, researchers, and other child advocates. Children often show signs of not being physically, socially, emotionally and intellectually ready as they transit to formal level of education. This points to the fact that the objectives of ECE as enshrined in the Nigerian National Policy of Education (NPE) are still far from being actualized. One potential critical factor that could be contributing to this shortfall is the apparent gap in effective child safeguarding practices within early childhood education centres. Issues such as inadequate caregiver training, poor institutional policies, lack of proper supervision, and insufficient awareness about child safeguarding responsibilities may hinder the realization of ECE objectives.
  Early childhood education (ECE) is a critical level of education in the Nigerian educational system. It is commonly seen as the education designed to help children develop habits, attitudes, and skills needed for primary education. According to the Federal Republic of Nigeria (FRN, 2014), early childhood education is the type of education designed for children between the ages of 0–4 years in an early childhood care centre or nursery. Furthermore, Chi, Kim and Kim (2016) consider early childhood as the period in early childhood when a child builds up basic competencies and self-concepts that influence their later developmental processes. These views imply that early childhood education is the type of education that is provided for children, which forms the basis for their learning.
As stated in the National Policy on Education, the purpose of ECE revolves around providing quality care and protection for children. It also includes providing quality, responsive and safe environment that will help children in the development of basic learning and life skills (Federal Republic of Nigeria [FRN], 2014). This is necessary as their parents are at work or occupied with their non-parenting engagements.  Thus, early childhood centres are at the centre of all effort towards actualization of the objectives of ECE. Early childhood centres play a critical role in the holistic development of children. The centres largely serve as the foundation for a child’s educational journey. They provide a conducive environment for holistic development, encompassing cognitive, social, emotional, and physical aspects of child development (Save the Children, 2018). Through well-structured age-appropriate learning activities in education centres, children acquire essential skills and knowledge that form the foundation for future learning and development (World Health Organization [WHO], 2018). By exposing them to early literacy, numeracy, and socialization experiences, these centers equip children with the necessary skills and competencies to thrive academically and socially in primary school and beyond.
[bookmark: _Hlk121152608]Apparently, in such education settings or centres, unique learning activities are designed to meet the learning needs of children, while providing them with adequate care and ensuring their safety. The welfare and safety of children enrolled in early childhood education cenres is therefore  of utmost importance in promoting their overall development and well-being since children are vulnerable to various forms of neglect and abuse due to emotional, physical and environmental threats and insecurity. The insecurity situation has contributed to a wide range of destruction of lives and property and disruption of economic and academic activities in the country (Obiamaka, 2015; Achumba, Ighomereho, & Akpan-Robaro, 2019). Ojukwu (2021) stated that the situation has deteriorated to the point where schools have become easy targets for criminals seeking to cause fear among people in the country. Thus, in recent years, there is a growing recognition of the significance of child safeguarding in early childhood education centers in Nigeria due to the increasing rate of insecurity. 
Child safeguarding is an important concept in early childhood education. It encompasses creating safe environments, preventing harm, and responding appropriately to concerns regarding children’s well-being (United Nations Children’s Fund [UNICEF], 2023). It is a set of policies, procedures, and practices employed to ensure that all children are protected from deliberate or unintentional acts that lead to the risk of actual harm (Save the Children, 2020Child safeguarding policies are meant to keep children safe and promote their well-being. They are a framework of measures and conditions through which we limit the risks that children may be exposed to during their collaboration with organizations and during the activities involving the adult personnel of organizations. These centers are expected to maintain safe, child-friendly facilities; equipped with age-appropriate furniture; materials, and learning resources. Child safeguarding in this study therefore refers to the active measures taken by caregivers in order to limit the direct and indirect collateral risks that could affect children.
Child-safety responsibilities are majorly vested in the hands of caregivers. This assertion is in line with Gallagher and Mackay's (2014) who noted that when a child is in school, the school is responsible for keeping them safe from harm and abuse. Research has shown that children who feel unsafe at school perform worse academically and are more at risk for getting involved in delinquency (Olaniyan, Obafemi, & Abdulquadri, 2022). The importance of child safeguarding in early childhood education cannot be overstated.  Unfortunately, in the contemporary society especially in Nsukka LGA, the caregivers’ capacity for effective child safeguarding is indeterminable and worrisome. 
Caregivers’ capacity for effective child safeguarding has to do with the caregivers’ knowledge, attitude, skills and the will power to speak, intervene and or at act for the welfare and wellbeing of preschoolers. Capacity for child safeguarding is characterized by strong leadership that prioritizes child safety across all activities. This includes clear policies, stringent vetting procedures, and regular updates to ensure compliance with statutory requirements (CPD Online, 2023). Safeguarding policies must be clear, coherent, and easily accessible to ensure that everyone in the school community knows how to report concerns and who to approach (SOS Children’s Villages, 2024). Effective safeguarding often involves collaboration between schools and various external agencies, including social services, police, health services, among others. This multi-agency approach helps ensure a coordinated response to child protection concerns (CPD Online, 2023). Thus, in this study, caregivers’ capacity involves a comprehensive knowledge, extensive training, attitude, skills, child safety measures, and effective communication for effective child safeguarding. 
Caregivers’ capacity for effective child safeguarding have a lot to do with the peculiar characteristics of the ECE centre, which is described in terms of school characteristics. According to Adewole and Akinwumi (2019) school characteristics refer to the various elements of a school environment, ranging from school ownership, size, and location to the availability of educational resources and facilities that shape the educational experiences of children. This definition is in line with Crawford and Burns (2016), who described school characteristics as the various attributes and conditions within a school environment that collectively impact the educational experiences and outcomes of pupils. This means that school characteristics cover all the attributes of a school. In this study, school characteristics operationally, refer to the structural, environmental, and administrative features of early childhood education (ECE) centres, including school ownership, location, teacher-child ratio, and the availability of security infrastructure such as fencing.
The quality of school facilities, including cleanliness, maintenance, and availability of resources, are all critical components of school characteristics. Well-maintained and resource-rich facilities contribute to a positive school environment, enhance pupils’ motivation, and support effective teaching practices (La Salle, Wang, Wu, & Li, 2021). Inadequate infrastructure and lack of child-friendly facilities contribute to unsafe and unconducive learning environment (Save the Children, 2018). These characteristics are chosen due to their influence on the quality of education, child safety, and overall development of children in ECE centres.
In the Nigerian context, school ownership is seen as the entity responsible for establishing, managing, and funding educational institutions. Obioma and Edet (2020) define school ownership as the legal structure that determines the management, funding, and operational control of a school, categorizing schools into public, private, and faith-based institutions. The two primary categories of school ownership in this definition are public and private schools.
Public schools are typically funded and managed by government authorities at various levels, including federal, state, and local governments (Kabiru, 2015). These schools are primarily established to provide free or subsidized education to the general populace, with the aim of promoting universal access to education. While public schools aim to provide equitable access to education, challenges such as inadequate infrastructure, large class sizes, and bureaucratic processes that hinder the quality of education and pupil outcomes (Olasehinde & Olatoye, 2014). However, public schools often have the advantage of affordability, inclusivity, and access to government-backed policies and interventions aimed at improving the education sector. In some instances, public schools have well-trained and experienced teachers, as recruitment processes are often standardized and transparent.
On the other hand, private schools operate independently or under private management, receiving funding from private sources such as tuition fees, donations, endowments, and occasionally government subsidies. These schools are owned, managed, and controlled by private individuals, groups, organizations, missions, or corporate bodies. Such schools vary widely in terms of educational philosophy, curriculum, fees, admission criteria, and teaching methods. The Organization for Economic Cooperation and Development (2019) defines private schools as those managed directly or indirectly by a non-government organization, such as a church, trade union, or other private institutions and individuals. Similarly, Kabiru (2015) views private schools as educational establishments conducted and supported by non-governmental agencies, often receiving little to no financial assistance from the government.
Private schools are characterized by private ownership, reliance on tuition fees, and in some cases, funding from charitable donations or endowments (Guga, 2014; Mohammed, Yakubu, Zayyanu & Habu, 2017). They often have more autonomy in decision-making, allowing for flexibility in curriculum design, resource allocation, and administrative policies. Additionally, private schools may attract pupils from middle- and high-income families seeking alternatives to public education or desiring a specific educational ethos, religious affiliation, or language of instruction (Aina, 2015). While private schools are often praised for smaller class sizes, better facilities, and more personalized attention, they are also criticized for perceived elitism, unequal access, and in some cases, profit-driven motives that may compromise educational quality.
 Despite these differences, both public and private schools in Nigeria operate under the same regulatory framework established by the nation’s Ministry of Education in collaboration with the Universal Basic Education Board. These regulations are designed to ensure minimum education standards across all institutions, irrespective of ownership type. According to the Universal Basic Education Commission (UBEC) (2010), the minimum standards for early childhood education include having children aged 2-5 years, a teacher-pupil ratio of 1:25, and regular supervision by the Local Government Education Authority (thrice per term). However, disparities persist in the implementation of these standards, with both public and private schools facing unique challenges.
While many parents in Nigeria assume that public schools cannot provide quality teaching and, therefore, prefer enrolling their children in private schools, it is important to recognize that quality outcomes in education are not exclusively tied to ownership. For instance, Education International (2016) maintain that private schools are more likely to provide quality teaching, perhaps because of better infrastructure, smaller class sizes, and a focus on customer satisfaction. Conversely, Obeza (2023) highlight that public schools face challenges such as dilapidated facilities, overcrowded classrooms, instability caused by frequent strikes, and low teacher morale due to poor remuneration. However, it is also worth noting that not all private schools offer superior education. Many low-cost private schools struggle with unqualified teachers, inadequate facilities, and poor administrative oversight. Similarly, there are exceptional public schools, especially in urban areas, where government intervention and proper oversight have resulted in improved teaching and learning conditions.
From the foregoing, it is apparent that school ownership, whether public or private, plays a significant role in shaping the quality of education and the capacity of caregivers for effective child safeguarding, especially in Nsukka. In this study, school ownership is defined in terms of public or private schools. Schools owned by government authorities (local, state, or federal) are considered public schools, while those owned by private individuals, groups, corporate bodies, or missions are categorized as private schools. Both public and private schools, despite their differences, share the common goal of providing education and are sited in diverse locations across Nigeria.
Nigeria encompasses a diverse range of geographical locations, including urban and rural areas, each with its unique characteristics that influence school operations and caregivers' capacity for effective child safeguarding. Urban schools are typically located in densely populated cities and metropolitan areas, characterized by better infrastructure development, access to essential services, and socio-economic diversity (National Center for Education Statistics, 2019). These schools benefit from improved access to resources such as qualified teachers, educational materials, technology, and extracurricular activities, which can enhance caregivers' ability to safeguard children effectively. Furthermore, urban schools often serve diverse pupil populations from varying socio-economic, cultural, and ethnic backgrounds (UNESCO, 2019). However, despite these advantages, urban schools face significant challenges, including overcrowded classrooms, safety concerns stemming from traffic congestion and crime, and socio-economic disparities that may affect equitable access to quality education. Caregivers in urban settings may also struggle with managing high pupil turnover and addressing the complexities of safeguarding children exposed to urban risks.
On the other hand, rural schools are situated in less densely populated areas, often characterized by natural landscapes and close-knit communities. While rural schools may benefit from more personalized relationships between caregivers, pupils, and school authorities due to smaller class sizes and community cohesion, they often face significant challenges. These include inadequate facilities, insufficient teaching staff, limited access to modern technology, and transportation barriers (UNESCO, 2019). Furthermore, rural schools frequently serve communities with lower socio-economic status, where access to education is hindered by poverty, long travel distances, and deep-rooted cultural beliefs (World Bank, 2018). These factors may limit caregivers' capacity to participate effectively in child safeguarding initiatives. However, rural schools may offer unique advantages, such as fostering strong community participation, which can create a supportive environment for safeguarding children.
Both urban and rural schools contribute uniquely to Nigeria's educational context, with each setting offering strengths and facing distinct challenges. While urban schools may have better infrastructure and access to resources, they also deal with issues such as overcrowding and socio-economic disparities. In contrast, rural schools, despite their resource constraints, often benefit from closer community ties and stronger caregiver-pupil relationships.
The teacher-child ratio is another critical factor in early childhood education (ECE) centres, as it affects the quality of interaction, care, and education that children receive. According to Oluwakemi and Adeola (2022), teacher-child ratio refers to the number of children assigned to one teacher in a classroom, emphasizing that a lower ratio leads to more effective teaching and better care. Adewole (2020) also defined it as the proportion of children to teachers within a learning environment, stressing the importance of small class sizes in enhancing learning outcomes. Observably, it can be said that a balanced teacher-child ratio ensures that children receive individual attention, facilitating their cognitive, emotional, and social development. However, maintaining a standard teacher-child ratio can be challenging, especially in places where limited funding, inadequate infrastructure, and shortage of qualified teachers are common. In such situations, educators often rely on creative strategies, such as collaborative group activities and peer-assisted learning, to manage larger classes while still attempting to meet the needs of individual learners.
The importance of an ideal teacher-child ratio in ECE centres cannot be overstated. A low ratio allows teachers to provide personalized attention, fostering better communication, discipline, and learning outcomes for each child. Adewole (2020) highlights that smaller class sizes enable teachers to effectively monitor children’s progress and address individual learning needs. Additionally, a lower teacher-child ratio promotes a safer learning environment, as teachers can better supervise children and respond promptly to any safeguarding concerns (Oluwakemi & Adeola, 2022). In Nigeria, where the quality of early childhood education is often inconsistent, an ideal teacher-child ratio ensures that children receive the appropriate level of support and care necessary for their development.
Failure to maintain the normal or ideal teacher-child ratio can have negative consequences, especially in terms of child safeguarding. Overcrowded classrooms lead to a lack of personalized attention, which may hinder a child's cognitive and emotional development and increase the likelihood of neglect or abuse. Nguyen and Ahmad (2021) argue that when classrooms are overcrowded, teachers are unable to effectively monitor children's behaviour, increasing the risk of accidents or other safety concerns. Moreover, in the Nigerian context, where many public schools suffer from overcrowding, maintaining a proper teacher-child ratio is critical to prevent these negative outcomes and to provide a safe and nurturing environment for young children (Adewole, 2020). In essence, maintaining a proper teacher-child ratio is critical to ensuring that children in early childhood education receive the attention, supervision, and support they need for their overall growth, protection and security.
Security infrastructure, particularly fencing, also plays an essential role in safeguarding children in early childhood education centres. Fencing serves as a physical barrier that protects children from external threats and ensures that they remain within the safe boundaries of the school premises. Adebayo (2019) defines fencing as a security measure that surrounds a school to prevent unauthorized access and enhance the safety of children. Okonkwo and Chima (2021) define fencing as the construction of barriers around school grounds to regulate entry and exit, thus providing a controlled and secure environment for children. This means that fencing is a critical infrastructure component that serves to protect children from external dangers such as kidnappers, and unauthorized individuals.
The need for fencing in ECE centres is particularly important in Nigeria, where security concerns, including kidnappings, have been on the rise. Fencing ensures that children are physically protected from external dangers, creating a safe environment for learning and play. Okonkwo and Chima (2021) stress that the presence of fencing prevents unauthorized access to school premises, thus reducing the risk of abduction or harm. Additionally, fenced schools can more effectively manage entry points, ensuring that only authorized personnel, parents, and visitors have access to the children (Alabi & Nwankwo, 2021). This enhanced control is critical for child safeguarding, as it limits the potential for external threats.
Failure to provide adequate fencing in ECE centres can lead to serious consequences for child safeguarding. Schools without fencing are vulnerable to unauthorized access, which poses significant risks to children’s safety (Alabi & Nwankwo (2021). Adebayo (2019) points out that in the absence of fencing, children can easily wander off, exposing them to dangers such as traffic accidents or abduction. Furthermore, schools without proper security infrastructure may struggle to prevent intruders from accessing the premises, creating an unsafe learning environment. In Nigeria, where security concerns are prevalent, the absence of fencing can jeopardize the safety and well-being of children in ECE centres (Okonkwo & Chima, 2021). As a result, fencing is a crucial aspect of school infrastructure that need to be prioritized to ensure child safeguarding in educational settings.
Notably, research on early childhood education and child safeguarding has gained increasing attention globally due to its critical importance in shaping children's development and well-being. However, within the specific context of Nsukka Local Government Area (LGA) in Nigeria, the influence of school characteristics, which include school ownership, location, teacher-child ratio, and the availability of security infrastructure such as fencing on caregivers' capacity for effective child safeguarding in early childhood education centers remains relatively understudied. Existing literature on early childhood education in Nigeria primarily focuses on topics such as curriculum development, teacher training, parental involvement, and access to quality education, while some scholars concentrated on child safeguarding practices (Okon & Onokala, 2019). Few other scholars specifically investigates the influence of school ownership (Aniagolu, 2018; Okon & Onokala, 2019), and school location (Akpochafo, 2017; Obidike, 2013) on learning outcomes, leaving an empirical literature gap with regards to the influence of these school characteristics, among others, on caregivers' capacity for effective child safeguarding in early childhood education centers. In Nsukka LGA, empirical literature in this regard is also lacking; this therefore necessitate this study. 
Statement of the Problem
Child safeguarding in early childhood education (ECE) centres is a critical issue that directly affects the safety, development, and well-being of young children. Ensuring that caregivers have the capacity to effectively safeguard children is fundamental to achieving the broader goals of early childhood education. In Nigeria, the government and various educational stakeholders have emphasized the importance of child safeguarding in ECE centres as part of efforts to improve the quality of early childhood education and foster environments that promote children’s safety and well-being. Ideally, caregivers in ECE centres are expected to possess the necessary skills, knowledge, and resources to protect children from harm, provide a safe learning environment, and implement safeguarding regulations effectively.
However, in reality, many ECE centres, particularly in Nsukka Local Government Area (LGA), Enugu State are facing challenges in ensuring caregivers' capacity for effective child safeguarding. Reports indicate that caregivers often lack the proper training, emotional support, and infrastructure to implement safeguarding measures effectively. These issues are exacerbated by poor school characteristics such as inadequate resources as a result of school ownership and location, overcrowding, suboptimal teacher-child ratios, and limited security infrastructure like fencing. These challenges put children at risk of abuse, neglect, and harm within ECE centres, thereby compromising the very essence of early childhood education, which is meant to provide a safe and nurturing environment for young children. Despite efforts by both governmental and non-governmental organizations to improve the state of early childhood education through policy reforms and capacity-building initiatives, meaningful improvements in caregivers’ capacity for child safeguarding remain elusive, particularly in Nsukka LGA.
Previous studies have addressed the influence of school characteristics on educational outcomes. However, there is a noticeable gap in research that examines how various school characteristics, such as school ownership, school location, teacher-child ratio, and availability of security infrastructure like fencing influence caregivers' capacity for effective child safeguarding. While previous researchers also focused on school characteristics such as quality of teachers, availability and utilization of infrastructural facilities among others, this study contends that some other school characteristics listed above are more critical as such they tend to control others.  Moreover, the capacity of the caregivers for effective child safeguarding in the contemporary society especially in Nsukka LGA is questionable and worrisome. Without addressing this interrelated influence, it becomes difficult to develop comprehensive strategies that improve safeguarding in ECE centres. Given this, the problem of this study put in question form was: what is influence of school characteristics on caregivers' effective child safeguarding capacity in early childhood education centers in Nsukka LGA? 
Purpose of the Study
[bookmark: _Hlk48494804]	The general purpose of this study was to determine the influence of school characteristics on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA of Enugu State. Specifically, the study seeks to determine the: 
1. [bookmark: _Hlk48408001]influence of school ownership on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
2. influence of school location on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
3. influence of teacher-children ratio on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
4. influence of security infrastructure (school fencing) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA.
Research Questions
	The following research questions were posed for the study:
1. What is the influence of school ownership on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
2. What is the influence of school location on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
3. What is the influence of teacher-children ratio on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
4. What is the influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
Hypotheses
The following hypotheses were formulated for the study and were tested at .05 level of significance
[bookmark: _Hlk48383493]HO1: There is no significant influence of school ownership on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
HO2: There is no significant influence of school location on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
HO3: There is no significant influence of teacher-children ratio on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
HO4: There is no significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
Significance of the Study
The findings of the study have both practical and theoretical significance. Practically, the findings of this study would be of immense benefit to various stakeholders such as preschoolers, parents, preschool teachers, ministries of education, and subsequent researchers. 
Specifically, the findings of this study hold significant benefits to preschoolers when published in journal articles or presented in workshops, seminars and conferences, as they directly impact their safety, well-being, and overall educational experience. Ultimately, the findings would contribute to creating safer and more supportive learning environments where preschoolers can thrive and reach their full potential. However, this can only be possible when the other direct beneficiaries as would be discussed below given access to the findings and effectively utilize them in improving ECE programme.
Parents can gain access to the findings of this study through PTA meetings, workshops for parents among others. For parents, the findings of this study would provide valuable insights into the safety and quality of early childhood education centers. By understanding the factors that influence child safeguarding practices, parents can make informed decisions when selecting a preschool for their children. Moreover, insights into disparities between public and private institutions, as well as urban and rural settings, empower parents to advocate for improvements in child safeguarding standards and demand accountability from educational authorities and preschool administrators.
Preschool teachers play a pivotal role in implementing child safeguarding measures and fostering a safe learning environment for children. Thus, findings of this study that would be accessed by teachers through workshops and conferences would offer valuable guidance to teachers by highlighting areas for improvement in their knowledge, training, and practices related to child safeguarding. Through this study's findings, preschool teachers can also enhance their capacity to protect children from harm and respond effectively to safeguarding concerns, ultimately ensuring a safer and more nurturing educational experience for preschoolers.
For ministries of education, the findings of this study would provide evidence-based insights that can inform policy development, resource allocation, and regulatory oversight in early childhood education. By understanding the challenges and disparities in child safeguarding capacity between public and private institutions, as well as urban and rural settings, ministries of education can implement targeted interventions to address gaps in regulations, enhance training programs for caregivers, and improve infrastructure in early childhood education centers. Additionally, the findings would contribute to strengthening accountability mechanisms and ensuring compliance with child protection policies across all preschools in Nsukka LGA.
Furthermore, the findings of this study when published in journal articles or presented in workshops, seminars and conferences would serve as a valuable foundation for subsequent researchers interested in exploring related topics within the field of early childhood education and child safeguarding.  In building upon the study's findings, researchers can delve deeper into specific aspects of child safeguarding, investigate the effectiveness of interventions, and examine the long-term impacts on preschoolers' well-being and development. Moreover, the findings of the study would contribute to a growing body of literature on child safeguarding practices in diverse contexts, providing a basis for comparative analyses and international collaborations aimed at advancing global standards for early childhood education and child protection. It would provide insights to future research students on the possible design of related studies, method of data collection and method of data analysis. It would also provide empirical data for future research students that could be used in discussing their findings.
Theoretically, the findings of the study lend support to the Institutional Theory (Rowan & Meyer, 1977). The Institutional Theory examines how organizations conform to external institutional pressures and norms. Within the study's context, both public and private early childhood education centers operate within institutional frameworks shaped by regulatory policies, societal expectations, and professional standards. This theory can help elucidate how institutional factors influence caregivers' adherence to child safeguarding protocols, as well as the differences in practices between public and private institutions. In adopting these theoretical frameworks, the researcher gained valuable insights and understanding of how school characteristics such as school ownership, school location, teacher-child ratio, and availability of security infrastructure like fencing can influence caregivers’ capacity for effective child safeguarding. Hence, the findings of this study have added credence the two theories.
Scope of the Study
This section describes the geographical, population and content scopes. Geographically, the study covered all the private and public ECE centres in Nsukka LGA, Enugu State, Nigeria. Thus, the population scope covered all the caregivers in both private and public ECE centres in Nsukka LGA. The content scope of the study covered school characteristics such as school ownership, school location, teacher-child ratio, and security infrastructure (school fencing) and caregivers’ effective child safeguarding capacity. Caregivers’ capacity for effective child safeguarding served as dependent variable while school ownership, school location, teacher-child ratio, and availability of security infrastructure like fencing were the independent variables. 
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CHAPTER TWO
Literature Review
This chapter presents the literature review for this study. It is organized under the following major sub-headings: conceptual framework, theoretical framework, review of empirical studies and summary of literature review.
Conceptual Framework
Concept of:
Early Childhood Education Centres
Child Safeguarding
Caregivers’ Capacity for effective Child Safeguarding 
School Characteristics
Schematic Representation of the Conceptual Framework
Theoretical Framework
Institutional Theory (Rowan & Meyer, 1977)
Review of Empirical Studies
Studies on:
Caregivers’ capacity for effective child safeguarding
School ownership and caregivers’ capacity for effective child safeguarding
School location and caregivers’ capacity for effective child safeguarding
Teacher-children ratio and caregivers’ capacity for effective child safeguarding 
School fencing and caregivers’ capacity for effective child safeguarding
Summary of Literature Review



Conceptual Framework
Concept of Early Childhood Education Centres
Early childhood education is a critical level of education in every education system. According to Morrison (2020), early childhood education refers to "the period of learning that takes place from birth to eight years of age, where children are introduced to foundational skills, values, and knowledge that support their cognitive, emotional, social, and physical development. Bredekamp and Copple (2021) also define early childhood education as an organized educational system designed for children from birth to age eight, focusing on promoting holistic growth and laying a solid foundation for lifelong learning. The Federal Republic of Nigeria (FRN, 2013) also define early childhood education as the type of education designed for children between the ages of 0-4 years. In other words, children are the primary beneficiaries of early childhood education. These children are in a critical developmental stage where they rapidly acquire language, motor, cognitive, and social-emotional skills (Wong, Cook, Barnett, & Jung, 2022). During this period, the preschoolers are particularly responsive to interactive learning experiences, which help them develop the abilities necessary for school readiness and socialization.
The importance of early childhood education in the life of an individual therefore cannot be overemphasized. In recognition of the immense benefits of Early childhood education, FRN (2013) outlined the objectives of early childhood education (ECE) in her National Policy on Education, which includes, to: facilitate a smooth transition of a child from the home to the school; prepare the child for the primary level of education; provide adequate care and supervision for the children while their parents are at work (on the farms, in the markets, offices, among others) and to inculcate social norms in children. They also include to inculcate in the child the spirit of enquiry and creativity through exploration of nature, the environment, art, music and playing with toys and also to develop in children a sense of co-operation and team spirit. Other objectives are to inculcate good habits, especially good health habits; and to teach the rudiments of numbers, letters, colours, shapes, forms, among others, through play. Achieving the above objectives of ECE has a lot to do with the centres in where the education is provided. 
Early Childhood Education (ECE) centres are crucial for the cognitive, social, and emotional development of children. Pianta, Barnett, Burchinal, and Thornburg (2020) defined early childhood education centres as places where young children engage in developmentally appropriate educational activities. These centres, to Pianta et al., implement curricula designed to foster holistic development and utilize pedagogical approaches that emphasize play, exploration, and hands-on learning. In the same vein, Barnett (2021) defined early childhood education centres as specialized institutions that offer early learning experiences crucial for children's long-term academic and social success. These centres provide a foundation for lifelong learning and development by focusing on critical early years. The Federal Republic of Nigeria in her National Policy on Education (FRN, 2013) also defined early childhood education centre as education setting designed for children between the ages of 0-4 years such as crèche or nursery schools. According to Morrow (2009), the centres include the crèche, daycare, kindergarten and nursery learning experiences for children. In this study, early childhood education centres refer to formal learning environments where young children aged 0 to 4 years are enrolled for care and education, aimed at preparing them for subsequent educational stages.
Early childhood education (ECE) centres therefore play a pivotal role in the cognitive, emotional, and social development of children. The centres promote children's cognitive, social, emotional, and physical development through structured activities and play-based learning (Guralnick, 2022). Some scholars have noted that children who attend early childhood education are more likely to do better academically, have higher chances of academic progress and appreciable all-round development than those who did not (Barnett, 2011; Peeters, Cameron, Lazzari, Peleman, Budginaite, Hauari & Siarova, 2015). Van Belle (2016) also suggests that early childhood education contributes largely to improvements in peoples’ health and well-being, increased family earnings, productivity and encourages labour market participation of parents, especially of child rearing mothers. Furthermore, United Nations Educational, Scientific and Cultural Organization [UNESCO] (2017) documented that early childhood education helps to complement the roles of parents in raising children during the early years; ensures that children have positive experiences, acquire healthy life skills; and makes for easy transition to primary school. According to Melhuish, Quinn, Sylva, Sammons, Siraj-Blatchford, and Taggart (2015), high-quality ECE centres in the UK are characterized by well-trained staff, small class sizes, and a focus on child-centred learning. Slot, Leseman, Verhagen, and Mulder (2015) also identified key quality indicators of ECE centres as teacher qualifications, child-teacher ratios, and the learning environment. The authors highlighted the importance of regulatory frameworks and continuous quality improvement measures to enhance the effectiveness of ECE centres. 
High-quality ECE has also been said to have long-term benefits for cognitive and non-cognitive skills, leading to better educational and social outcomes. Heckman, Moon, Pinto, Savelyev, and Yavitz (2017) therefore emphasized the importance of investing in early childhood education to achieve long-term societal benefits. Yoshikawa, Wuermli, Raikes, Kim, and Kabay (2018) stressed that ECE programmes play a significant role worldwide in promoting school readiness, reducing achievement gaps, and supporting long-term educational and social outcomes. Thus, the authors emphasized on the importance of high-quality ECE programmes in fostering positive child development. In Nigeria, Ogunnaike and Olagunju (2017) submitted that children who attended ECE centres showed significant improvements in language, numeracy, and social skills compared to those who did not attend. Similarly, Anaduaka and Okafor (2018) maintained that children who attend ECE centres demonstrate significant improvements in language, numeracy, and social skills compared to those who do not attend. Hence, one may conclude that early childhood education centres are of great benefit to children, their parents and the society at large. 
To ensure effective early childhood education centres, all the key players need to collaborate with each other.  The key players in early childhood education (ECE) centres in Nigeria include various stakeholders who contribute significantly to the development, implementation, and sustainability of early childhood education programmes. Among these key players are the government, parents, non-governmental organizations (NGOs), community leaders, and private individuals. The government, through its policies and frameworks such as the National Policy on Education, plays a pivotal role in regulating and setting standards for early childhood education centres. According to Ajayi and Adeniyi (2021), the government’s role is to ensure access to quality education by providing funding, monitoring, and evaluation of early childhood programmes to ensure that they align with national goals for early childhood development. Furthermore, state governments, through the Ministry of Education, often collaborate with other stakeholders to provide curriculum guidelines and teacher training for ECE.
Parents and caregivers are also central to the success of early childhood education. The involvement of parents in children's early education positively impacts their cognitive and social development (Ibrahim & Okpala, 2020). Parents, as primary caregivers, are key in fostering learning environments at home, supporting the activities of early childhood centres, and actively participating in school activities. Similarly, NGOs and private individuals have been critical in providing additional resources and support for ECE centres, particularly in rural communities where government provisions are insufficient. Adebayo and Olagunju (2022) noted that private organizations and NGOs play an important role by supplementing government efforts through capacity building for teachers, provision of educational materials, and offering scholarships to children from low-income families. Notably, in any early childhood education centre (ECEC), the quality of care and education provided can only be guaranteed when the safety and security of the children is ensured. Thus, the need for effective child safeguarding in ECE centres.
Concept of Child Safeguarding
Child safeguarding is therefore operationally defined in this study as the actions or measures adopted in early childhood education centres in order to ensure children’s safety and their general well-being. Children at early childhood education centres (ECEC) are highly dependent on the care and protection provided in the centres. They are often vulnerable to all manner of environmental hazards. Providing safety and security for the children is therefore paramount in achieving the objectives of ECE. This explains why child safeguarding has emerged as an important concept in ECE.   Finkelhor (2019) defined child safeguarding as a holistic approach that not only focus on protecting children from immediate harm but also promotes their overall development and well-being. This includes ensuring children's rights to education, healthcare, and a supportive family environment. Munro (2020) also viewed child safeguarding in the educational context as the measures schools take to protect students from harm. This includes policies on child protection, staff training on recognizing and responding to abuse, and creating a safe school environment. According to NSPCC (2021), child safeguarding refers to the actions and policies implemented to protect children from abuse, neglect, exploitation, and harm. It encompasses preventive measures to ensure children's safety and well-being in various settings, including homes, schools, and communities. This comprehensive approach is crucial in creating environments where children can thrive without fear of abuse or neglect. 
Child safeguarding in early childhood education (ECE) centres is essential for ensuring the protection of children from harm, abuse, neglect, and exploitation. One of the key aspects of child safeguarding is the establishment of safe environments that promote the physical, emotional, and psychological well-being of children. According to Ogunjimi and Ebi (2022), ECE centres in Nigeria must implement child protection policies that outline clear procedures for identifying and responding to signs of abuse or neglect. These policies should include training for staff on recognizing child abuse, as well as mechanisms for reporting and addressing concerns. Additionally, physical safety measures such as secure premises, safe playgrounds, and well-ventilated classrooms are critical in preventing accidents and creating an environment conducive to learning and development.
Another key aspect of child safeguarding is ensuring emotional and psychological protection through nurturing relationships between children and caregivers. Adebisi and Yusuf (2021) argue that in addition to protecting children from physical harm, ECE centres should promote positive interactions, where caregivers and teachers are trained to provide emotional support and foster children's self-esteem. This includes the promotion of child-friendly practices, such as positive reinforcement and non-violent disciplinary methods. The integration of these emotional and psychological safeguarding measures into the daily activities of ECE centres helps to create a holistic approach to child protection, ensuring that children feel safe, valued, and supported.
Beyond the physical and emotional safety of children, another key aspect of child safeguarding in early childhood education (ECE) centres in Nigeria is the protection of children’s rights to privacy and dignity. Children in ECE settings are vulnerable to exploitation and misuse of personal information, which necessitates clear guidelines on how data, images, and personal information are collected and stored. According to Eze and Obi (2022), ECE centres should implement strict policies regarding the handling of children’s personal data, especially in this era of increasing digitalization. Caregivers and staff must be educated on safeguarding children's privacy, especially in situations where photos or videos are taken for promotional or educational purposes.
In addition, the aspect of safeguarding also extends to preventing harmful traditional practices that may still be prevalent in some regions. For example, cultural practices that promote corporal punishment or gender-based discrimination pose significant risks to children’s well-being. Adedoyin (2021) argues that safeguarding policies in ECE centres must explicitly address these cultural issues by providing alternative, positive approaches to discipline and encouraging gender equity. This ensures that children are not subjected to harmful practices that could hinder their development or cause psychological trauma.
Several stakeholders play crucial roles in ensuring effective child safeguarding in ECE centres in Nigeria. The government is one of the most significant players, as it is responsible for enacting and enforcing child protection laws and policies. The Federal Government, through agencies like the Universal Basic Education Commission (UBEC), sets regulations and standards for safeguarding in schools and ECE centres. According to Adeyemi and Bello (2020), these regulations are designed to protect children from abuse, exploitation, and neglect. The Ministry of Education also has the responsibility to ensure that ECE centres comply with child safeguarding guidelines by conducting regular inspections and providing training for staff on child protection issues.
Parents and caregivers are another key group involved in child safeguarding in ECE centres. As primary caregivers, parents have a critical role in monitoring their children’s well-being and advocating for their safety within ECE settings. Studies have shown that when parents are actively involved in their children's education, there is a higher likelihood that safeguarding measures will be enforced (Olufunke & Ogundele, 2021). Non-governmental organizations (NGOs) and international bodies also contribute to child safeguarding by providing technical support, funding, and training programs to enhance the capacity of ECE centres in implementing safeguarding policies effectively. These NGOs help fill the gaps left by government regulations, particularly in underserved areas where child protection structures may be weaker.
While government and parents play significant roles, teachers and caregivers are at the forefront of child safeguarding in ECE centres. Teachers serve as the first line of defense against child abuse and neglect, as they are in direct contact with children daily. According to Fapohunda and Idowu (2022), teachers in ECE settings need continuous professional development on safeguarding practices to identify signs of abuse, intervene when necessary, and promote child protection. Training need to cover how to build trust with children, handle disclosures of abuse sensitively, and maintain a safe and supportive classroom environment.
Another key player in child safeguarding in ECE centres is the broader community, including religious leaders and traditional authorities, particularly in rural areas. These figures often hold influential roles in shaping community attitudes toward children’s rights and protection. Akinyele and Adegboye (2020) point out that engaging community leaders in child protection initiatives helps foster local ownership of safeguarding efforts and reduces resistance to new protective policies, especially in areas where cultural norms may conflict with formal safeguarding guidelines. This community-level involvement ensures that safeguarding measures are comprehensive and address the specific challenges faced by children in different social contexts. In all these, caregivers play a critical role.
Caregivers also play a pivotal role in implementing the ECE curriculum in ways that align with child safeguarding principles. One important aspect of curriculum implementation is integrating child protection into teaching methods and daily routines. According to Adebanjo and Odu (2022), caregivers are responsible for creating a learning environment that promotes both education and safety. This includes structuring activities that encourage children to express themselves, teaching them about their rights, and equipping them with skills to recognize and report inappropriate behaviours. By way of embedding child safeguarding concepts into the curriculum, caregivers empower children to be more aware of their own safety while fostering a protective and secure learning atmosphere.
The success of curriculum implementation also relies on the caregivers’ ability to model appropriate behaviours and create a positive relationship with children. As Ibrahim and Okonkwo (2023) point out, the emotional and social dimensions of the ECE curriculum require caregivers to be responsive to the needs of each child, while also ensuring that children understand the boundaries and rules in place to protect them. The caregivers' approach to discipline and guidance, for instance, must be consistent with safeguarding policies that prioritize non-violent methods and support children’s emotional development. This alignment of curriculum implementation with child safeguarding principles is essential for the holistic development and protection of children in ECE centres.
In addition to integrating child protection themes into the curriculum, caregivers must also implement teaching practices that reflect an inclusive approach to child safeguarding. This includes fostering an environment where every child, regardless of gender, ability, or background, feels safe and included. According to Uche and Nwosu (2021), caregivers must adapt the ECE curriculum to ensure that children with disabilities or special needs are fully supported and protected. This can be achieved by modifying lesson plans and classroom layouts to accommodate children with physical, cognitive, or emotional challenges, thus preventing any form of exclusion or neglect.
Moreover, caregivers need to engage in continuous communication with parents and guardians to align home and school safeguarding practices. An important part of ECE curriculum implementation is ensuring that the safeguarding messages and strategies taught in school are reinforced at home. Ogundele and Eze (2020) emphasize that caregivers should actively involve parents in the curriculum through workshops, newsletters, and meetings where they share updates on the child protection measures being implemented in the centre. This collaboration between caregivers and parents strengthens the safeguarding framework, ensuring that children are protected both in and out of the school setting.
Furthermore, monitoring and assessment are key components of successful curriculum implementation related to child safeguarding. Caregivers need to assess the effectiveness of their safeguarding strategies and adjust their approaches based on feedback and observed outcomes. This process should include evaluating children’s understanding of safety concepts taught in class, observing changes in children’s behaviour, and identifying any areas of vulnerability that need further attention. With continuous evaluation of their safeguarding efforts, caregivers ensure that child protection remains an integral and evolving part of the curriculum (Ayo & Balogun, 2022). The extent to which these efforts are made in the centres has a lot to do their capacity for effective child safeguarding. 

Caregivers’ Effective Child Safeguarding Capacity
As stated earlier, caregivers are critical agents of child safeguarding in early childhood education (ECE) centres. Caregivers’ capacity for effective child safeguarding may be seen as to their ability to protect and ensure the safety and well-being of children in their care. Bassey and Okon (2019) define caregivers' capacity as the combination of competencies, resources, and professional preparedness that allow caregivers to meet children's physical, emotional, and psychological needs while ensuring their protection from abuse and neglect. It is also defined as the ability to recognize, respond, and prevent potential risks or harm to children in their care, involving both practical skills and an understanding of safeguarding policies (Adeyemi, 2020). Furthermore, Owusu and Mensah (2021) describe caregivers’ capacity as the set of skills, knowledge, and attitudes that enable caregivers to provide adequate care, protection, and support for children's overall development and safety. From these definitions, it can be said that caregivers’ capacity includes having the necessary knowledge, skills, and resources to identify and prevent harm, respond appropriately to any risks or incidents, and create a safe, supportive environment for children. It also includes understanding safeguarding policies, recognizing signs of abuse or neglect, communicating effectively with children, managing crises, and collaborating with parents and relevant authorities to uphold a child-safe environment.
One crucial aspect of caregivers’ capacity for effective child safeguarding is therefore their knowledge and awareness of child protection policies. Caregivers need to be well-versed in national and local child safeguarding regulations to implement appropriate preventive measures in early childhood education (ECE) centres. According to Akinbola and Ekong (2022), a significant challenge in Nigerian ECE centres is the lack of formal training in child safeguarding, leading to gaps in caregivers’ awareness of how to identify and report signs of abuse or neglect. Caregivers who are knowledgeable about the legal framework surrounding child protection are more likely to prevent risks and create a safe environment for children.
Another important aspect is practical skills in safeguarding, which include the ability to manage crises and intervene when a child is at risk. Fapohunda (2021) explained that caregivers must be equipped with skills such as conflict resolution, first aid, and emotional support, especially in handling sensitive situations where a child may be experiencing abuse or harm. These skills enable caregivers to act swiftly and effectively to protect children from potential dangers. In addition, practical skills in communication are critical, as caregivers need to establish trust and open channels of dialogue with children, ensuring that they feel safe to disclose any concerns or distress.
A third aspect is the emotional and psychological readiness of caregivers to handle child safeguarding responsibilities. Caregivers often work in stressful environments, and their mental well-being significantly influence their capacity to safeguard children effectively. Olatunde and Musa (2020) emphasize that caregivers who receive regular emotional support and counseling are better equipped to manage the demands of child protection. This psychological resilience allows caregivers to remain calm and responsive during crises, maintaining the focus on the child's well-being rather than becoming overwhelmed by the situation.
In addition to the aspects of knowledge, practical skills, and emotional readiness, are another vital aspect of caregivers’ capacity for effective child safeguarding. Effective safeguarding in ECE centres requires a multi-disciplinary approach that includes social workers, healthcare professionals, law enforcement, and child protection agencies (Feinstein, Duckworth, & Sabates, 2020). Caregivers must have the capacity to communicate and collaborate with these professionals to ensure that any signs of harm are properly reported and that appropriate interventions are implemented. As highlighted by Eze and Amadi (2021), collaboration between caregivers and external child protection services strengthens the overall safeguarding framework in early childhood settings, ensuring that children receive comprehensive protection from multiple angles.
Another critical aspect of caregivers’ capacity for effective child safeguarding is ongoing professional development and training in child safeguarding practices. Given the evolving nature of child protection issues, it is essential for caregivers to participate in regular training to update their skills and knowledge. According to Bello and Ogunleye (2022), professional development opportunities in areas such as trauma-informed care, managing child disclosures, and understanding the psychological impact of abuse are crucial for enhancing caregivers' safeguarding capacities. Training programs that focus on equipping caregivers with current knowledge of emerging safeguarding risks, such as cyberbullying and online abuse, are particularly relevant in today's digital age.
Furthermore, resource availability is a significant factor that influences caregivers' capacity for safeguarding children in ECE centres. Caregivers need access to sufficient material and infrastructural resources, such as child-friendly facilities, learning materials, and proper safety equipment, to ensure that children are adequately protected from physical harm (Campbell & Conway, 2021). Moreover, Eke and Alabi (2020) had emphasize that ECE centres need to provide caregivers with psychological and administrative support systems, such as counseling services and mentorship, to boost their capacity to manage safeguarding responsibilities effectively. In this study, caregivers' capacity for effective child safeguarding is operationally defined as the combination of knowledge, practical skills, and emotional readiness that enables caregivers to implement child protection policies, prevent abuse, and ensure the safety and well-being of children in early childhood education (ECE) centres. In as much as caregivers’ capacities are critical in safeguarding children at ECE centres, their capacity may depend on the peculiar characteristics of the school/centre where they work. 
Concept of School Characteristics
There are various structural, environmental, and operational features of a school that influence its functioning, educational outcomes, and overall effectiveness. These features can be called school characteristics. Olayiwola (2021) defined school characteristics as the collection of physical, administrative, and socio-environmental features of a school that influence student achievement, safety, and well-being, encompassing variables such as school type, infrastructure, and staffing. Nguyen and Ahmad (2020) also described school characteristics as the structural and contextual factors of a school that include its governance, resources, teacher quality, and student demographics, all of which affect educational quality and outcomes. In addition, Adewole and Akinwumi (2019) defined school characteristics as the various elements of a school environment, ranging from school ownership, size, and location to the availability of educational resources and facilities that shape the educational experiences of children. In the context of early childhood education (ECE), school characteristics play a critical role in shaping the quality of education and care that children receive, as well as their developmental outcomes. 
School characteristics in ECE include a wide range of factors that contribute to the learning environment and educational outcomes for children. These components are crucial because the quality of ECE depends heavily on the structural and contextual features of the schools where it is provided (Cohen, McCabe, Michelli, and Pickeral, 2019). The various components highlighted in the above definitions are crucial for effective ECE. This review focuses on school characteristics such as school ownership, school location, teacher-children ratio and availability or non-availability of fencing. 
School ownership refers to whether a school is owned and managed by the government, private individuals, or organizations. Obioma and Edet (2020) defined school ownership as the legal structure that determines the management, funding, and operational control of a school, categorizing schools into public, private, and faith-based institutions. Similarly, Bray and Varghese (2020) also described school ownership as the legal and administrative control over educational institutions, which can be held by public (government) entities, private individuals, corporations, or religious organizations. Heyneman (2021) defined school ownership in terms of public and private sectors. The author noted that public schools are owned and operated by government entities, funded through public taxes, and accountable to public policies. Whereas private schools are owned by non-governmental entities, including individuals, corporations, and non-profits, and are funded through tuition fees, donations, and private investments.  These assertions mean that school ownership is the categorization of schools into private or public based on their funding and management.
In Nigeria, public schools are typically government-funded and cater to a larger population, whereas private schools often have more resources and are perceived to offer higher-quality education (Akinyemi, 2022). The type of ownership affects not only the quality of resources but also the flexibility in curriculum design, teacher recruitment, and child safeguarding measures (Ogunsola, 2021). Public schools, for instance, face challenges such as overcrowded classrooms and inadequate facilities, while private schools, although better equipped, may be more expensive, limiting access for some children (Olaniyan & Obadara, 2022). The ownership structure largely influences the management, funding, and educational standards within the schools. 
The Nigerian government regulates both public and private schools to ensure compliance with national educational standards. This regulatory framework aims to balance educational quality and accessibility across different ownership types (Nwagwu, 2023). Aina (2020) however highlighted the disparity between public and private schools exacerbates educational inequalities, with private schools often providing higher quality education that is out of reach for many low-income families. Moreover, private and public schools have different levels of funding and support, which can affect the quality of education and the level of child safeguarding provided (Akinyemi, 2022). This means that school ownership plays a significant role in determining access to resources, quality of teaching, and curriculum implementation.
School location is another critical school characteristic that affects educational outcomes. Adeyemo and Ibraheem (2021) defined school location as the geographical setting of a school, whether urban, rural, or semi-urban, which determines access to infrastructure, resources, and qualified staff. According to Taylor and Vlastos (2021), school location refers to the geographic placement of a school within a particular area, which includes urban, suburban, or rural settings. Adeyemi and Afolabi (2021) specifically addressed rural school location, defining it as the placement of schools in less densely populated and often geographically isolated areas. This definition considers the unique challenges faced by rural schools, such as limited access to educational resources and difficulties in attracting qualified teachers. In this study, school location can be defined as the place where a school is cited, which can be in an urban or rural area.  
The rapid urbanization process has also led to overcrowding in urban schools, presenting new challenges. Udeh, Onuoha, and Eze (2023) noted that urban schools are usually equipped with better infrastructure, access to learning materials, and qualified teachers than rural schools. This affirmed earlier assertions that urban and rural schools in Nigeria often have differing access to infrastructure, qualified teachers, and government support, impacting the learning experience of children in these areas (Ibrahim & Bako, 2021). The authors buttressed that urban schools tend to have better facilities and more qualified teachers due to proximity to cities and government support while the rural schools often struggle with limited resources, poor infrastructure, and a lack of qualified teachers. The disparities between urban and rural schools impacts not only the quality of education but also the overall development and safety of young children across diverse locations.
Another important component is the teacher-child ratio, which influences the amount of attention and care each child receives. Adewole (2020) defined teacher-child ratio as the number of children assigned to one teacher in a classroom, noting that lower ratios are associated with more effective teaching and individual attention. It is also defined as the number of children or pupils taught by a teacher at a time, for instance, one teacher to 25 children or pupils at preschool level (FRN, 2013). In ECE centres, a lower teacher-child ratio allows for more personalized interactions, which is essential for young children’s cognitive and emotional development. In Nigeria, however, teacher-child ratios in public schools are often high due to overcrowded classrooms, which can negatively impact the quality of education (Ede & Okon, 2020). Research has shown that smaller class sizes and lower teacher-child ratios are associated with better cognitive and social development in children (Ede & Okon, 2020). This shows that teacher-child ratio is a critical factor that influences the quality of interaction and care each child receives in an early childhood education centres.
Additionally, the availability of fencing and security measures is also an essential school characteristic that is of interest to the present researcher. Adebayo (2019) defined fencing as the physical barrier that surrounds the school premises to protect children from external threats and prevent unauthorized access. It is essential in schools especially in Nigerian ECE centres, where safety concerns such as kidnapping and unauthorized access can pose serious risks to children's safety and well-being (Alabi & Nwankwo, 2021). Schools with proper fencing and security measures are more likely to prevent unauthorized access and create a safer learning environment for children. Fencing is therefore an important aspect of school infrastructure that directly relates to child safeguarding. 
In this study, school characteristics are operationally defined as the structural, environmental, and administrative features of early childhood education (ECE) centres in Nsukka LGA. This include school ownership, location, teacher-child ratio, and the availability of security infrastructure such as school fencing. These characteristics are chosen in terms of their influence on the quality of education, child safety, and overall development of children in ECE centres. Below is a schematic representation of the conceptual framework.
School Characteristics 
School Ownership
School Location
School Fencing
Teacher-Children Ratio
Caregivers’ Capacity for Effective Child Safeguarding 


Early Childhood Education Centres Characteristics 










Fig. 1: Schematic diagram showing the relationship among the concepts/variables of the study

The figure 1 above is a schema that shows the relationship among the concepts/variables of the study. The schema shows that in early childhood education centres (ECECs), there are school characteristics such as school ownership, school location, teacher-child ratio, and the availability of security infrastructure such as school fencing, which may influence caregivers capacity that in turn influence their effective child safeguarding. The schema therefore provides a diagrammatical illustration of the relationships among the various key concepts/variables in the study.


Theoretical Framework
Institutional Theory (Rowan & Meyer, 1977)
Institutional Theory was propounded by Rowan and Meyer in the late 1970s. It examines how institutions influence organizational behaviour, practices, and structures. The key tenets of the theory are:
Institutional Environment: Organizations operate within institutional environments composed of norms, values, rules, and beliefs that shape organizational behaviour. These institutional pressures are external and influence how organizations are structured, governed, and operated.
Isomorphism: Institutional Theory posits that organizations strive for legitimacy by conforming to institutional norms and expectations. Isomorphism refers to the process by which organizations adopt similar structures, practices, and behaviours to gain acceptance and legitimacy in their environment.
Coercive Isomorphism: Organizations conform to external pressures from powerful stakeholders such as governments, regulatory agencies, and professional associations. Compliance with regulations and standards ensures organizational survival and legitimacy.
Mimetic Isomorphism: Organizations imitate successful models and practices observed in their environment or industry. This mimicking behaviour is driven by uncertainty and the desire to reduce risk by emulating proven approaches.
Normative Isomorphism: Organizations conform to professional norms, industry standards, and cultural expectations. These norms define appropriate behaviours, practices, and values that enhance organizational legitimacy and acceptance.
Institutional Logics: Different institutional environments may promote distinct logics or ways of thinking about organizational goals and practices. Organizations navigate multiple institutional logics and must reconcile conflicting demands to maintain legitimacy.
The institutional theory has been applied across various fields and contexts to understand organizational behaviour, change, and adaptation. It provides valuable insights for understanding how institutional pressures and norms shape school characteristics and caregivers' behaviours. It would enable the researcher to understand how schools conform to institutional expectations (coercive isomorphism) regarding child safeguarding policies and practices. Additionally, it would enable the researcher to explore how imitative and normative pressures influence the adoption of best practices in child safeguarding across early childhood education centers in Nsukka LGA. It also provide insights into how institutional pressures (regulatory, cultural, professional norms) influence the adoption and implementation of child safeguarding policies and practices in schools. Therefore, this study will also be anchored on the theory. 
Review of Empirical Studies
Studies on caregivers’ capacity for effective child safeguarding 
Duramy and Gal (2020) examined the impact of COVID-19 on child safeguarding practices across 22 countries. Two research questions guided the study. Cross-national comparative study was utilized for the study. Child safeguarding practices across 22 countries were examined. Comparative analysis and qualitative synthesis were employed. The study found that the pandemic exacerbated existing vulnerabilities by limiting access to safe spaces and digital technologies, further marginalizing children. It also showed that remote working and digital inequities led to reduced visibility and agency of children. Successful safeguarding during the pandemic relied on agile organizations and strong intersectoral collaboration. Duramy and Gal’s study is related to the present one because it considered child safeguarding which is part of the present study. However, the two studies are different because the reviewed study examined the impact of COVID-19 on child safeguarding practices across 22 countries while the present study examines the influence of school characteristics (school ownership and school location) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA. On this note, the two studies differ, which makes the present study necessary.
Park, Jeon, Kim, and Park (2023) conducted a scoping review on the resilience factors of caregivers, emphasizing a shift from problem-focused to strengths-based perspectives. Three research questions guided the study. Systematic review was adopted for the study. Thirteen studies were reviewed. Thematic analysis of the reviewed studies was employed. The findings showed that caregiver characteristics such as age, education, and employment status impacts resilience. It also discovered that intrinsic motivation and effective stress coping mechanisms are crucial in caregiving. Both family support and external support play significant roles in fostering resilience. The reviewed study is related to the present one in terms of caregivers’ resilience which is part of caregivers’ capacity. However, the two studies differ because while the reviewed study was a scoping review on the resilience factors of caregivers, emphasizing a shift from problem-focused to strengths-based perspectives, the present study determines the influence of school characteristics (school ownership and school location) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA. The studies also differ in their design, area and method of data analsysis. To this effect, the two studies are not the same, which necessitate this study. 
Tompsett, Taylor, and Hart (2023) reviewed service development interventions aimed at assisting health and social care professionals to improve child safeguarding practices in USA. Four research questions guided the study. Qualitative synthesis was adopted for the study. A total of 15 studies were reviewed. It was revealed that interventions like specialist health visitors and comprehensive assessments by dentists were effective in improving awareness and practices. Challenges included incompatible record systems and the need for better coordination between agencies. The reviewed study is related to the present one because it considered child safeguarding which is part of the present study. However, the two studies are different in terms of the area, design, method of data analysis. Therefore, the two studies are different, which makes the present study pertinent.
Colton, Roberts, and Williams (2023) conducted a systematic review on factors affecting the recruitment and retention of foster caregivers. Three research questions guided the study. Systematic review was employed in the study. Thematic analysis was employed for the study. Findings showed that caregiver satisfaction, access to support systems, and adequate training resources are vital for retention. Colton, Roberts, and Williams’s study is related to the present one because it considered child safeguarding which is part of the present study. But, the two studies are different because the reviewed study was a systematic review on factors affecting the recruitment and retention of foster caregivers while the present study examines the influence of school characteristics (school ownership and school location) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA. Thus, the two studies differ in their area, design, instrument and method of data collection, as well as method of data analysis. So, the two studies are different, which makes the present study important.
Studies on school ownership and caregivers’ capacity for effective child safeguarding 
Adu (2017) conducted a study to compare the academic performance of students in public and private secondary schools situated in rural areas of Ondo State, Nigeria. Three research questions guided the study. Comparative study research design was adopted.  The study’s population comprised of students from public and private secondary schools in rural areas of Ondo State. A sample of 340 students was drawn using stratified and purposive sampling techniques to ensure representation of both public and private schools. Academic performance records (e.g., examination scores, grades) were gathered using proforma.   Data analysis was done using mean, standard deviation and t-test. The findings revealed that students in private schools generally outperformed their counterparts in public schools. Key factors contributing to this disparity included better resources, smaller class sizes, and more effective teaching methods in private schools. Adu’s study is related to the present one because it compared the academic performance of students in public and private secondary schools which is part of the present study. However, the two studies are different because the present study focuses the influence of school characteristics (school ownership and school location) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA. Hence, the two studies are not the same, which makes the present study is imperative.
Agbatogun and Obafemi (2018), in their study, assessed the state of physical and learning facilities in public and private secondary schools in Ogun State, Nigeria. Descriptive survey research design was used for the study. The study’s population involved public and private secondary schools in the State. Stratified sampling technique was used to draw 112 schools for the Questionnaires designed by the researchers were utilized in assessing the state of physical and learning facilities. The study found significant disparities in the quality and availability of facilities between public and private schools. Private schools generally had more modern and well-maintained facilities, which positively impacted the learning environment. Agbatogun and Obafemi’s study is related to the present one because it assessed the state of physical and learning facilities in public and private secondary schools. However, the two studies are different because the present study focuses the influence of school characteristics (school ownership and school location) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA. Thus, the two studies are not the same, which makes the present study is necessary.
Adu, Oloko-Oba, and Adu (2019) investigated the classroom management techniques employed by teachers in public and private secondary schools in Ondo State, Nigeria. Three research questions guided the study.  Descriptive survey research design was used for the study. Teachers in public and private secondary schools made up the study’s population. A sample of 124 teachers was used for the study. Questionnaires on classroom management techniques and observations were used to gather data. Descriptive statistics such as mean and standard deviation and inferential statistics such as t-test. The findings indicated that teachers in private schools were more likely to use proactive and student-centered management techniques, while teachers in public schools tended to rely on more reactive and authoritarian methods. The study highlighted the importance of teacher training in effective classroom management to improve student outcomes. Agbatogun and Obafemi’s study is related to the present one because it examined classroom management techniques employed by teachers in public and private secondary schools. However, the present study differs from the reviewed study as it focuses on the influence of school characteristics (school ownership, school location, teacher-children ratio and fencing) on caregivers’ capacity for effective child safeguarding in early childhood education centres. Moreover, while the reviewed study was done in Ondo State, the present study will be done in Nsukka LGA. Hence, the two studies are different, which makes the present study is necessary.
Oginni and Olojo (2019) examined the nature of teacher-student interactions in public and private secondary schools in Osun State, Nigeria. Two research questions and two null hypotheses guided the study. Descriptive survey research design was used for the study. Data were collected using researcher designed questionnaire on teacher-student interactions. Data were analysed using mean, standard deviation and t-test. The study found that private school teachers generally had more positive and engaging interactions with students, which fostered a better learning environment. In contrast, teacher-student interactions in public schools were often characterized by a more formal and distant relationship. Oginni and Olojo’s study is related to the present one because it involved school ownership in terms of public and private schools. The study also adopted descriptive survey research design which the present study also adopts. Mean, standard deviation and t-test that were used in the reviewed study also applies in the present study.  However, the two studies are different because while the reviewed study focused on teacher-student interactions, the present study focuses on caregivers’ capacity for effective child safeguarding. Again, the reviewed study focused on secondary school teachers in Osun State while the present study focuses on caregivers in early childhood education centres in Nsukka LGA. To this effect, the two studies are different, which makes the present study is necessary.
Studies on school location and caregivers’ capacity for effective child safeguarding 
Adeyemi and Afolabi (2021) examined the influence of school proximity on student performance in Lagos State, Nigeria. Three research questions and two null hypotheses guided the study. Descriptive survey design was adopted for the study. The study’s population comprised all the secondary school students in Lagos State, Nigeria. A sample of 600 students from 10 public secondary schools selected through a stratified random sampling technique was used for the study. Data were collected using questionnaire and analysed using mean, standard deviation, Pearson correlation, and t-test. The study found that students living closer to their schools showed significantly higher academic performance compared to those living farther away. Proximity to school reduced travel time and fatigue, allowing more time for study and rest. Adeyemi and Afolabi’s study is related to the present one because it involved the impact of school location. The reviewed study also adopted descriptive survey research design which the present study also adopts. Mean, standard deviation and t-test that were used in the reviewed study also applies in the present study.  Notwithstanding, the two studies are different because while the reviewed study focused on student performance, the present study focuses on caregivers’ capacity for effective child safeguarding. Furthermore, the reviewed study focused on secondary school students in Lagos State while the present study focuses on caregivers in early childhood education centres in Nsukka LGA. Therefore, the two studies are different, which necessitate this study.
Johnson and Murray (2023) carried out a study on socioeconomic disparities in school locations and their impact on educational quality in the UK.  Three research questions and two null hypotheses guided the study. Mixed-methods research design was employed. The study population was made up of schools in affluent and impoverished areas in the UK. A sample of 20 schools (10 from affluent areas and 10 from impoverished areas) selected through stratified random sampling; 200 students (10 from each school). Quantitative data analyzed using ANOVA and qualitative data analyzed using content analysis of interview transcripts were adopted. Results showed significant disparities in educational quality between schools in affluent and impoverished areas. Also, schools in affluent areas had better facilities, more qualified teachers, and higher student performance. Johnson and Murray’s study is related to the present one because it involved the influence of school location. The study also employed mean, standard deviation which will also be applied in the present study.  However, the two studies are different because while the reviewed study focused on educational quality in the UK, the present study focuses on caregivers’ capacity for effective child safeguarding in Nsukka. Also, the designs adopted in the two studies differ. Furthermore, the reviewed study focused on socioeconomic disparities in school locations and their impact on educational quality in the UK while the present study focuses on the influence of school characteristics on caregivers’ capacity for child safeguarding in early childhood education centres in Nsukka LGA. So, the two studies are different, which necessitate this study.
Udeh, Onuoha, and Eze (2023) carried out a comparative study on rural versus urban educational outcomes in Nigeria. Three research questions and three null hypotheses guided the study. Comparative survey research design was utilized for the study. The study’s population was made up of secondary school students in urban and rural areas of Nigeria. A sample of 800 students (400 from urban schools and 400 from rural schools) selected through stratified random sampling participated in the study. Analysis of data collected was done using mean, standard deviation and t-test. The results showed that urban schools outperformed rural schools in terms of student academic performance. Again, the disparity was attributed to better infrastructure, access to learning materials, and more qualified teachers in urban schools. The reviewed study is related to the present one because it involved the influence of school location. Mean, standard deviation and t-test that were used in the reviewed study also applies in the present study. However, the two studies are different because while the reviewed study focused on educational outcomes in Nigeria, the present study focuses on caregivers’ capacity for effective child safeguarding. Moreover, the reviewed study focused on secondary school students in in Nigeria while the present study focuses on caregivers in early childhood education centres in Nsukka LGA. Therefore, the two studies are different, which makes the present study necessary.
Studies on teacher-children ratio and caregivers’ capacity for effective child safeguarding 

Yusuf and Musa (2019) conducted a study to examine the effects of teacher-child ratio on safety practices in early childhood education centres in Kaduna State. The study employed a cross-sectional survey research design, using a sample of 450 caregivers from 75 ECE centres across the state. The data were analyzed using structural equation modelling (SEM) to explore the relationship between teacher-child ratio and child safety practices. The findings indicated that the teacher-child ratio was a significant predictor of child safety practices in the ECE centres studied. ECE centres with a ratio above 1:25 reported higher incidences of child neglect, injuries, and lack of supervision during outdoor activities. The study recommended the adoption of international best practices, where the ratio should not exceed 1:15 for better safeguarding outcomes. Yusuf and Musa’s study aligns with the current research in its focus on child safety, but it is distinct in that it addresses ECE centres in Northern Nigeria. 
Adewole (2020) examined the impact of teacher-child ratio on child protection in Nigerian ECE centres, with a focus on public institutions. The study used a quasi-experimental design to assess the effectiveness of teacher-child ratios in ensuring child safeguarding in 20 public ECE centres in Lagos State. A total of 400 children and 80 teachers participated in the study. Data were collected using classroom observation checklists and interviews with caregivers. The results showed that a higher teacher-child ratio (above 1:30) negatively impacted the ability of caregivers to maintain a safe and protective environment for children. Overcrowded classrooms were associated with increased incidences of accidents, bullying, and failure to provide individual attention to children with special needs. Adewole’s study suggests that overcrowding in classrooms poses a significant risk to the well-being and safety of young children in public ECE settings. This study is similar to the current research as it highlights the critical role of teacher-child ratios in child safeguarding, though it focuses specifically on public ECE centres in Lagos State unlike this study that is done in Nsukka LGA. 
Eze and Obi (2021) explored the influence of teacher-child ratio on the implementation of safeguarding policies in private ECE centres in Enugu State. Using a survey research design, the study sampled 150 private ECE centres with 300 teachers across three LGAs, including Nsukka. The researchers administered questionnaires to caregivers and conducted interviews with head teachers to gather data. The study found that private ECE centres with lower teacher-child ratios (1:10) were more compliant with child safeguarding policies, including the enforcement of child protection protocols and the reporting of abuse. In contrast, centres with higher ratios (1:30) struggled to implement these policies effectively, leading to gaps in safeguarding measures. The study suggests that private schools are more flexible in adjusting teacher-child ratios, which directly influences their capacity for child safeguarding. Eze and Obi's research is directly relevant to the current study as it focuses on the Enugu State context and examines the relationship between teacher-child ratio and the enforcement of child safeguarding policies. However, the current study will extend this analysis by including other school characteristics such as school ownership and location.
Oladejo (2022) investigated the role of teacher-child ratio in promoting child safeguarding practices in early childhood education centres across South-West Nigeria. The study adopted a descriptive survey design, focusing on a population of 5,000 early childhood education teachers. A sample of 300 teachers was drawn using multi-stage sampling techniques. The research utilized a combination of structured questionnaires and in-depth interviews to collect data. Data analysis was performed using descriptive statistics and multiple regression analysis. The findings revealed that a lower teacher-child ratio significantly enhances the capacity of caregivers to effectively supervise and safeguard children in ECE centres. The study indicated that when the teacher-child ratio exceeds 1:25, teachers experience challenges in monitoring children’s activities, identifying early signs of abuse or neglect, and responding to emergencies. Oladejo's study is relevant to the present research as it focused on the importance of adequate staffing in ensuring effective child safeguarding. The study also adopted descriptive survey research design which the present study also adopts. Mean, standard deviation and t-test that were used in the reviewed study also applies in the present study.  However, the two studies are different because while the reviewed study focused on promoting child safeguarding practices in early childhood education centres, the present study focuses on caregivers’ capacity for effective child safeguarding. Again, the reviewed study focused on secondary school teachers in Osun State while the present study focuses on caregivers in early childhood education centres in Nsukka LGA, Enugu State.
Agbaje (2022) investigated the relationship between teacher-child ratio and caregivers' capacity to implement child safeguarding measures in rural and urban ECE centres in Ogun State, Nigeria. The study adopted a comparative survey research design, collecting data from 250 teachers in 50 ECE centres. The study used a combination of questionnaires, focus group discussions, and classroom observations to assess safeguarding practices. The study revealed that rural ECE centres faced more challenges in maintaining appropriate teacher-child ratios, often exceeding 1:35, which compromised their capacity to effectively implement child safeguarding measures. Urban centres, on the other hand, were able to maintain a better ratio of 1:20, though still above the recommended standard. Agbaje’s study concluded that maintaining an optimal teacher-child ratio is essential for effective safeguarding, particularly in rural settings where resources are limited. This study is relevant to the present research because it offers insight into the rural-urban divide in maintaining teacher-child ratios and its impact on child safeguarding. Although Ogun State is the focus of Agbaje’s study, the findings may be applicable to other Nigerian states, including Enugu. 
Studies on school fencing and caregivers’ capacity for effective child safeguarding 
Ogunlade and Yusuf (2019) explored the role of school fencing in promoting child safeguarding in early childhood education centres in Nigeria. The study employed a correlational research design, sampling 250 early childhood centres across Lagos and Ogun States. Data was gathered through the School Environment and Safeguarding Practices Questionnaire (SESPQ). Results revealed that fenced schools had significantly better safeguarding practices compared to unfenced schools. Caregivers in fenced schools were more proactive in monitoring child activities and were able to effectively control access to the school grounds. The study also found that unfenced schools were more vulnerable to intruders, posing a greater risk to child safety. The researchers concluded that school fencing is a critical element of the school environment that enhances caregivers' capacity to safeguard children. This study aligns with the current research, as it emphasizes the role of school fencing in child safeguarding, particularly its influence on caregivers' capacity to monitor and protect children in early childhood settings. However, the two studies differ in terms of area, design and method of data analysis. 
Nwankwo (2020) conducted a study examining how school fencing impacts child safety in early childhood education centres in South-East Nigeria. Three research questions and two null hypotheses guided the study. The study adopted a descriptive survey design and was carried out in Enugu, Anambra, and Ebonyi States. A sample of 300 caregivers from 60 early childhood centres was selected for the study. The School Fencing and Child Safety Questionnaire (SFCSQ) was used to gather data on how fenced schools compared to unfenced schools in terms of safety. Results showed that centres with well-maintained fences had significantly fewer incidents of children wandering off, unauthorized entry of outsiders, and overall safety concerns compared to those without fencing. Caregivers in fenced schools reported feeling more confident about their ability to monitor and protect the children in their care, while those in unfenced centres expressed concerns over their capacity to ensure the children's safety. This study is related to the current research as it highlights the influence of school infrastructure, specifically fencing, on caregivers' ability to ensure child safeguarding, which is a critical part of the current study. However, the present study focuses on caregivers’ capacity for effective child safeguarding. The studies also defer in their design, and variable scope.
Chinedu and Ugochukwu (2021) examined the impact of school physical infrastructure, including fencing, on child protection in early childhood education centres in Enugu State. Using a mixed-methods approach, the study involved 400 caregivers and head teachers from 80 early childhood centres. Data was collected using the Child Protection and School Infrastructure Survey (CPSIS), which measured the influence of school fencing, classroom structure, and playground design on child protection. The findings indicated that schools with properly constructed fences had fewer cases of children leaving the school premises unsupervised, as well as fewer intrusions by unauthorized individuals. Caregivers in these schools reported a higher capacity to safeguard children from both internal and external risks. This study supports the notion that school fencing significantly enhances caregivers' capacity for child safeguarding, which is a focus of the present research. However, the two studies differ in terms of area, design and method of data analysis. 
Okafor (2021) examined the impact of security infrastructure, including fencing, on child safeguarding in early childhood education centres in Anambra State, Nigeria. The study employed a comparative research design, comparing 50 fenced schools with 50 unfenced schools. Data was collected using the Security Infrastructure and Child Safeguarding Index (SICSI). The findings indicated that fenced schools were significantly better at safeguarding children from external threats, such as kidnappings and unauthorized access. Caregivers in fenced schools reported higher levels of confidence in their ability to protect children, while caregivers in unfenced schools expressed concern over the difficulty of maintaining adequate supervision and control. The study concluded that fencing is a critical component of school security infrastructure that enhances caregivers’ capacity for child safeguarding. This study directly relates to the present research as it explores the differences in child safeguarding between fenced and unfenced schools, emphasizing the importance of school fencing in enhancing caregivers’ safeguarding capacities. However, the two studies differ in terms of area, design and method of data analysis. 
Adeyemi (2022) conducted a study to investigate the influence of school infrastructure, including fencing, on caregivers’ capacity for effective child safeguarding in early childhood centres in South-West Nigeria. The study used a survey research design, involving 350 caregivers from 70 early childhood centres. The School Infrastructure and Child Safeguarding Capacity Questionnaire (SICSCQ) was developed and administered to gather data on how infrastructure elements like fencing, classroom layout, and security personnel affect child safeguarding practices. The results showed that schools with proper fencing recorded higher levels of child protection and caregiver satisfaction. Caregivers in these schools were better able to manage and supervise children, as the fences provided a clear boundary that limited children’s movements and unauthorized access to the school. This study is relevant to the current research, as it provides empirical evidence on how school fencing enhances caregivers’ ability to safeguard children effectively, which is a key aspect of the present study. However, the two studies are different in terms of area, design and method of data analysis. 
Summary of Literature Review
The literature review was done under the following major sub-headings: conceptual framework, theoretical framework, review of empirical studies and summary of literature review. Under the conceptual framework, concepts of early childhood education centres, child safeguarding, caregivers’ capacity, and school characteristics were reviewed and operationalized. Early childhood education centres refer to a learning settings or places where children between the ages of 0-4 years engage in developmentally appropriate educational activities designed to foster their holistic development and long-term academic and social success. Child safeguarding is operationally defined in this study as the actions or measures adopted in early childhood education centres in order to ensure children’s safety and general well-being. Caregivers' capacity is described in this study as the ability of individuals responsible for child care to provide safe, nurturing, and developmentally appropriate environments for children. School characteristics encompasses all the elements or components that constitute an early childhood education centre or environment. School ownership is referred to as the categorization of schools into private or public based on their funding and management. School location is defined as the place where a school is cited, which can be in an urban or rural area. Teacher-children ratio is seen as the number of children assigned to a particular caregiver at a time. Lastly, school fencing is considered as a security infrastructure that prevents children from harm and direct access by unknown persons.   
Under the theoretical framework, two relevant theories were reviewed. They include: The Human Capital Theory (Gary Becker, 1964), and Institutional Theory (Rowan & Meyer, 1977). The Human Capital Theory posits that individuals' skills, knowledge, and experiences are forms of capital that can be invested in to improve productivity and outcomes. In the context of education, investing in human capital, such as training and development for teachers and caregivers can result in greater educational effectiveness such as effective child safeguarding. The Institutional Theory examines how organizations conform to external institutional pressures and norms. Within the study's context, both public and private early childhood education centers operate within institutional frameworks shaped by regulatory policies, societal expectations, and professional standards. 
Related empirical studies were reviewed. Studies on the caregivers’ capacity for effective child safeguarding, challenges to effective child safeguarding, school ownership and caregivers’ capacity for effective child safeguarding and school location were reviewed. Majority of the studies were conducted outside Nigeria, particularly in the Middle East, just a few of the studies were conducted in Nigeria. Majorly, the studies were scoping reviews and descriptive surveys. Unlike the present study which adopted the ex-post facto research design. Most of the subjects were either secondary school students or teachers but the present study focuses on caregivers in early childhood education centres. These differences, among others therefore informed this study on the influence of school characteristics on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA.


CHAPTER THREE

Methods
	This chapter describes the method to be used for this study. It is organized and discussed under the following sub-headings: design of the study, area of the study, population of the study, sample and sampling technique, instrument for data collection, validity of the instrument, reliability of the instrument, method of data collection and method of data analysis.
Design of the Study
The study adopted ex-post facto research design. This type of design deals with independent variables that cannot be manipulated by the researcher (Nworgu, 2015). The author buttressed that it is a research design that is used when addressing research issues where data are collected after the event or phenomenon under investigation has taken place and for which the researcher does not have control over the variables he or she is studying. Thus, since this study involves independent variables, such as: school ownership and school location, which cannot be manipulated, as they influence caregivers’ effective child safeguarding capacity in early childhood education centres (dependent variable), the design was considered appropriate for the study.
Area of the Study 
	The study was conducted in Nsukka Local Government Area (LGA) of Enugu State, Nigeria. Nsukka LGA is situated in the Northern part of Enugu State and serves as a vital administrative, educational, and cultural hub. The area is known for its relatively mild climate due to its location on a plateau, making it distinct from other regions in Nigeria with more tropical climates. Nsukka LGA is predominantly inhabited by the Nsukka subgroup of the Igbo ethnic group, whose culture and traditions shape the local way of life. This includes vibrant traditional festivals, such as the Omabe Festival, which is a major event showcasing masquerades, traditional dances, and other cultural performances. The local economy is primarily agrarian, with many residents engaging in farming activities. The fertile soil supports the cultivation of staples like yam, cassava, and maize, while the local markets serve as trading hubs for agricultural produce and artisanal crafts.
In addition to the above, Nsukka LGA has seen significant economic growth driven by the educational institutions in the area, especially the presence of the University of Nigeria, Nsukka (UNN). UNN, a renowned institution, has elevated the region's academic profile, attracting students and educators from across the country. Alongside the university, the area hosts several secondary and primary schools, positioning Nsukka as an educational center in Enugu State. This educational presence has contributed to the expansion of service-related industries, particularly those catering to the needs of students and staff. The area has a diverse range of early childhood education centers, both public and privately owned, located in urban and rural areas. These schools play a crucial role in the formative years of children's education and development. Caregivers in these centers are responsible for the welfare and safety of the children, a responsibility that can be shaped by factors such as school ownership (public or private) and the location of the schools (urban or rural).
However, despite the significant presence of educational institutions and early childhood education centers, concerns remain about the effectiveness of child safeguarding practices in Nsukka LGA. Critical observation suggest gaps in caregivers' capacity to ensure adequate child protection, including issues such as inadequate training on child safeguarding policies, limited resources for effective implementation of safety measures, and inconsistent adherence to safeguarding standards across different school types and locations. Public schools often face challenges related to overcrowding and underfunding, which can compromise child safety measures, while private schools may vary widely in their capacity and commitment to implementing safeguarding protocols. Additionally, rural early childhood centers may experience greater challenges in accessing resources and training opportunities compared to their urban counterparts.
The above concerns highlighted the pressing need for an in-depth investigation into how school characteristics, including ownership and location, influence caregivers' capacity for effective child safeguarding. Besides, the varied geographical and socio-economic landscapes within Nsukka LGA make it an ideal setting for assessing these factors and identifying potential strategies for improvement. Based on this background, a study of this nature was necessary in the area to address the existing gaps and strengthen child safeguarding practices in early childhood education centers.
Population of the Study
 The population of this study included all the 1, 854 caregivers (481 caregivers in the 38 government owned primary schools and 1,373 caregivers in 97 privately owned) Early Childhood Education Centres in Nsukka Local Government Area (Source: Nsukka LGEA, 2023/2024 school year). See Appendix A, p. 99 for details of the population distribution for the study.
Sample and Sampling Techniques
The sample for this study consisted of 330 caregivers in government owned and private Early Childhood Education Centres in Nsukka Local Government Area. The sample size was statistically justified as being representative of the study’s population through the use of Taro Yamane’s formula for calculating the minimum sample size (See Appendix B, p. 104 for details of the computation). Proportionate stratified random and simple random sampling techniques were used in drawing the sample. Firstly, proportionate stratified random sampling technique was used to draw 66 Early Childhood Education Centres in Nsukka across urban and rural areas. This was made up of 20 Government Owned Early Childhood Education Centres and 46 Private Early Childhood Education Centres, making the total number of 66 Early Childhood Education Centres (ECECs) sampled for the study. Afterwards, simple random sampling was used to draw 5 caregivers from each of the 66 sampled ECECs.  This gave 100 caregivers from 20 government owned ECECs and 230 caregivers from privately owned ECECs, making a total of 330 caregivers from the 66 sampled Early Childhood Education Centres (ECECs), who will serve as the respondents in this study. 
Instrument for Data Collection
	An instrument titled, Caregivers’ Capacity for Effective Child Safeguarding Questionnaire (CCECSQ), designed by the researcher was used for data collection for the study. The instrument consists of two sections, A and B. Section A elicited information on the demographic information of the caregivers (school ownership, school location, teacher-children ratio and school fencing). Section B contains 20 items that elicited data on caregivers’ capacity for effective child safeguarding in early childhood education centres. The items of the CCECSQ were rated on a four point scale with response options of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD) with numerical values of 4, 3, 2 and 1 respectively. Thus, the maximum score obtainable from the instrument was 80 points while the minimum score was 20 points (See appendix “D” pg. 106 for details of the instrument for data collection).
Validity of the Instrument
	To ensure that the instrument is valid, a face validation was done. Three copies of CCECSQ were given to three (3) experts; one in Measurement and Evaluation of the Department of Science Education, and two in Department of Early Childhood and Primary Education, all from the Faculty of Education, University of Nigeria, Nsukka. The purpose of the study, research questions and hypotheses were given to each of the experts for ease of reference. The experts were required to validate the instrument with reference to the suitability of the instrument to the purpose of the study, clarity of grammar, unambiguity of statements and relevance of the items in addressing the purpose of the study (See Appendix C p. 105 for the request letter for the validation of the instrument). Majorly, few grammatical corrections were pointed out and they was also a suggestion to increase the number of items. The corrections and suggestions of the experts were used in modifying the final copy of the instrument to ensure that it is of good quality to be used for the study (See Appendix G p. 116 for the validates copies of the instrument).
Reliability of the Instrument
To determine the internal consistency reliability of the instrument, the researcher trial-tested the instrument on 20 caregivers were drawn from two government owned and two privately owned Early Childhood Education Centres located in both urban and rural locations in Udi LGA which is not part of the study area. Data gathered were analysed using Cronbach Alpha method in determining the internal consistency of the instrument. The rationale for the use of Cronbach Alpha method was informed by the fact that the items are polytomously scored and they have no right or wrong answers. In addition, the method is considered appropriate as it ensures the homogeneity of items of the instrument. The reliability coefficient obtained for the instrument was 0.87 (See Appendix E, p. 109 for details).
Method of Data Collection
Before administering the instrument, permission was sought from the authorities of the sampled schools. This was done by presenting the letter of introduction for the study obtained from the Department of Early Childhood and Primary Education, University of Nigeria Nsukka to the School heads of the sampled Early Childhood Education Centres. The researcher with the help of ten (10) research assistants participated in the data collection, which involved face-to-face administration of the instrument. The research assistants were adequately briefed on the purpose of the study, how to administer the instrument on the respondents as well as how to retrieve the instrument. The copies of the instrument were administered directly to the respondents (caregivers) and retrieved by the researcher and the research assistants immediately upon completion. The essence of direct face-to-face administration and collection was to ensure a high return rate of the copies of the instrument administered. To ensure that faking of responses is reduced or eliminated completely, the researcher and the research assistants established rapport adequately and assured the respondents that the information obtained are kept very confidential. The respondents were also informed that none of their personal information was needed for the research. The researcher and the research assistants ensured that all the 330 copies of the questionnaires administered were duly collected and used for data analysis.
Method of Data Analysis
Data collected were analyzed using mean, standard deviation, t-test and analysis of variance (ANOVA) through Statistical Package for Social Sciences (SPSS). The mean and standard deviation were used to answer the research questions. On the other hand, t-test and ANOVA were used to test the null hypotheses at 0.05 level of significance. The decision rule for testing the hypothesis was thus: Reject the null hypothesis if the exact or associated probability value is less than 0.05, otherwise do not reject.


CHAPTER FOUR
Results
            “This chapter covers presentation of the results, interpretation and major findings obtained from the study. The presentation follows the sequence of the research questions and the null hypotheses that guided the study. 
Research Question 1: What is the influence of school ownership on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
Table 1: Mean ratings and standard deviations for the influence of school 
ownership on caregivers’ effective child safeguarding capacity in early 
childhood education centres (ECECs) in Nsukka LGA (n = 330)
	
	n
	Mean
	Std. Deviation

	School Ownership
	
	
	

	Public ECECs 
	100
	48.33
	4.23

	Private ECECs
	230
	53.24
	5.54


Note: n= Number of respondents 

 	The result in Table 1 reveals that the mean rating for caregivers’ effective child safeguarding capacity in public ECECs was lower (Mean = 48.33, SD = 4.23) compared to the mean rating of their counterparts in private ECECs which was relatively higher (Mean = 53.24, SD = 5.54). This implies that school ownership has considerable influence on caregivers’ effective child safeguarding capacity in early childhood education centres (ECECs) in Nsukka LGA, in favour of the private schools. The standard deviations show that the ratings of caregivers in Public ECECs are close to each other and to the mean than the ratings of their counterparts in Private ECECs.
HO1: There is no significant influence of school ownership on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.

Table 2: t-test analysis of influence of school ownership on caregivers’ 
effective child safeguarding capacity in early childhood education centres 
in Nsukka LGA (N =330)
	School Ownership
	n
	Mean
	Standard deviation
	df
	t-value
	Sig.
	Decision

	Public ECECs
Private ECECs
	100
230
	48.33
53.24
	4.23
5.54
	328
	-7.877
	0.000
	S


Note: n= Number of respondents, df = degree of freedom, Sig. = Significant level/Exact probability value, 
S = Significant

Result in table 2 shows that a t-value of -7.877 at a degree of freedom of 328 and exact probability (sig.) value of 0.000 were obtained from the data analysis. Since the exact probability (sig.) value of 0.000 is less than 0.05 level of significance (p < .05) at which the result was being tested, this means that the result is significant. Thus, the null hypothesis one was rejected and inference drawn was that there is a significant influence of school ownership on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the private schools.
[bookmark: _GoBack]Research Question 2: What is the influence of school location on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
Table 3: Mean ratings and standard deviations for the influence of 
school location on caregivers’ effective child safeguarding capacity 
in early childhood education centres in Nsukka LGA (N = 330)
	
	n
	Mean
	Std. Deviation

	School Location
	
	
	

	Urban ECECs
	198
	53.97
	5.49

	Rural ECECs
	132
	48.46
	4.04


Note: N= Number of respondents, L = Low, H= High 

The result in Table 3 shows that the mean rating for caregivers’ effective child safeguarding capacity in urban ECECs was relatively higher (Mean = 53.97, SD = 5.49) compared to that of their counterparts in rural ECECs which was lower (Mean = 48.46, SD = 4.04). This is an indication that school location has influence on caregivers’ effective child safeguarding capacity in early childhood education centres (ECECs) in Nsukka LGA, in favour of the urban schools.
HO2: There is no significant influence of school location on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
Table 4: t-test analysis of the influence of school location on caregivers’ 
effective child safeguarding capacity in early childhood education centres 
in Nsukka LGA (N =330)
	School Location
	n
	Mean
	Standard deviation
	df
	t-value
	Sig.
	Decision

	Urban ECECs
Rural ECECs
	198
132
	53.97
48.46
	5.49
4.04
	328
	9.883
	0.000
	S


Note: N= Number of respondents, df = degree of freedom, Sig. = Significant level/Exact probability value, 
S = Significant

Result in table 4 indicates that a t-value of 9.883 at a degree of freedom of 328 and exact probability (sig.) value of 0.000 were obtained from the data analysis. Given that the exact probability (sig.) value of 0.000 is less than 0.05 level of significance (p < .05) at which the result was being tested, this implies that the result is significant. Therefore, the null hypothesis two was rejected and inference drawn was that school location has a significant influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the urban schools.
Research Question 3: What is the influence of teacher-children ratio on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?


Table 5: Mean ratings and standard deviations for the influence of 
teacher-children ratio on caregivers’ effective child safeguarding
capacity in early childhood education centres in Nsukka LGA (N = 330)
	
	n
	Mean
	Std. Deviation

	Teacher-children ratio
	
	
	

	1 caregiver to 25 children and below 
	181
	54.49
	5.35

	1 caregiver to more than 25 children
	149
	48.43
	3.95


Note: n= Number of respondents

The result in Table 5 shows that the mean rating for effective child safeguarding capacity of one (1) caregiver to 25 children and below was relatively high (Mean = 54.49, SD = 5.35) compared to that of one (1) caregiver to more than 25 children (Mean = 48.43, SD = 3.95). This can be interpreted that teacher-children ratio has influence on caregivers’ effective child safeguarding capacity in early childhood education centres (ECECs) in Nsukka LGA, in favour of schools with low caregiver-children ratio.
HO3: There is no significant influence of teacher-children ratio on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.
Table 6: t-test analysis of the influence of teacher-children ratio on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA (N =330)
	School Location
	N
	Mean
	Standard deviation
	df
	t-value
	Sig.
	Decision

	1 caregiver to 25 children and below
1 caregiver to more than 25 children
	181
149
	54.49
48.43
	5.35
3.95
	328
	11.470
	0.000
	S


Note: N= Number of respondents, df = degree of freedom, Sig. = Significant level/Exact probability value, 
S = Significant

The result in table 6 shows that a t-value of 11.470 at a degree of freedom of 328 and exact probability (sig.) value of 0.000 were obtained from the data analysis. Since the exact probability (sig.) value of 0.000 is less than 0.05 level of significance (p < .05) at which the result was being tested, this means that the result is significant. Accordingly, the null hypothesis three was rejected and inference drawn was that teacher-children ratio has a significant influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of schools with low caregiver-children ratio.
Research Question 4: What is the influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA?
Table 7: Mean ratings and standard deviations of the influence of security 
infrastructure (school fencing) on caregivers’ effective child safeguarding 
capacity in early childhood education centres in Nsukka LGA (N = 330)
	
	n
	Mean
	Std. Deviation
	

	School fencing
	
	
	
	Decision

	Concrete
	65
	55.80
	5.68
	H

	Wire Mesh
	95
	54.24
	5.19
	H

	No Fencing
	170
	48.75
	3.98
	L


Note: n= Number of respondents

The result in Table 7 shows that the mean caregivers’ effective child safeguarding capacity in ECECs with concrete fence (Mean = 55.80, SD = 5.68), wire mesh (Mean = 54.24, SD = 5.19), and No fencing (Mean = 48.75, SD = 3.98). A cursory look at this result shows variations in the mean ratings of the caregivers with respect to school fencing. This shows that school fencing has considerable influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the schools with concrete fence, followed by those with wire mesh.  
HO4: There is no significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA.


Table 8: ANOVA analysis of the influence of security infrastructure (school fencing)
on caregivers’ effective child safeguarding capacity in early childhood education 
centres in Nsukka LGA
	
	Sum of Squares
	df
	Mean Square
	   F
	Sig.
	Dec.

	Between Groups
	 3164.627
	2
	1582.314
	70.867
	.000
	S

	Within Groups
	 7278.881
	 327
	    22.328
	
	
	

	Total
	10443.508
	 329
	
	
	
	


Key: df = degree of freedom, F = ANOVA test statistic, Sig. = Significant level/Exact probability value, 
Dec. = Decision, S = Significant

The result as presented in Table 8 shows that the influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA is statistically significant, (F (2, 327) = 70.867, p = .000). This is so because the associated probability (Sig.) value of .000 was less than the 0.05 level of significance at which the result is being tested. Thus, the null hypothesis four (HO4) was rejected, and the inference drawn is that there is a significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA. This result is further buttressed by the result from a Post-Hoc test presented in table 9.
Table 9: Scheffe Post-Hoc test for the influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA
	Scheffe  

	(I) School Fencing
	(J) School Fencing
	Mean Difference (I-J)
	Std. Error
	Sig.
	95% Confidence Interval

	
	
	
	
	
	Lower Bound
	Upper Bound

	Concrete
	Wire Mesh
	1.56
	.76
	.121
	-.30
	3.43

	
	No Fencing
	7.05*
	.69
	.000
	5.35
	8.74

	Wire Mesh
	Concrete
	-1.56
	.76
	.121
	-3.43
	.30

	
	No Fencing
	5.48*
	.60
	.000
	4.00
	6.97

	No Fencing
	Concrete
	-7.05*
	.69
	.000
	-8.74
	-5.35

	
	Wire Mesh
	-5.48*
	.60
	.000
	-6.97
	-4.00

	*. The mean difference is significant at the 0.05 level.



The Post-Hoc test result in Table 9 clearly shows that there exists a significant mean difference between caregivers’ effective child safeguarding capacity in ECECs with concrete fencing and those in ECECs with no fencing. Likewise, there exists a significant mean difference between caregivers’ effective child safeguarding capacity in ECECs with wire mesh fencing and those in ECECs with no fencing. The results are considered to be significant because the associated probability (Sig.) values are less than 0.05 level of significance at which the results are being tested. Hence, the conclusion drawn is that there is a significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the schools with concrete fence, followed by those with wire mesh.  
Major Findings of the Study
	Based on the interpretation of results, the following major findings emerged.
1. Caregivers in private Early Childhood Education Centres (ECECs) demonstrate higher safeguarding capacity compared to public ECECs, in favour of the private schools. Thus, further analysis revealed that school ownership significantly influences caregivers’ effective child safeguarding capacity, in favour of the private schools.
2. Urban ECECs had higher caregivers’ effective child safeguarding capacity than rural ECECs, in favour of the urban schools. Accordingly, it was revealed that school location has a significant influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the urban schools. 
3. Caregivers managing a ratio of 1:25 children or fewer recorded higher safeguarding capacity than those managing more than 25 children, in favour of schools with low caregiver-children ratio. Furthermore, it was revealed that teacher-children ratio significantly influences caregivers’ effective child safeguarding capacity, in favour of schools with low caregiver-children ratio.
4. Caregivers in ECECs with concrete fencing and wire mesh fencing recorded higher safeguarding capacity compared to those in schools with no fencing, in favour of the schools with concrete fence, followed by those with wire mesh. It was further revealed that there is a significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the schools with concrete fence, followed by those with wire mesh.  
CHAPTER FIVE
Discussion, Conclusion, Implications, Recommendations and Summary
In this chapter, the findings of the study based on the four research questions and four null hypotheses that guided the study are discussed. The chapter also covers the conclusion, educational implications, recommendations, limitations of the study, suggestions for further research and summary of the study. 
Discussion of Findings
The findings of the study are discussed in line with the research questions and hypotheses that guided the study. They are discussed under the following headings: 
· Influence of school ownership on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
· Influence of school location on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
· Influence of teacher-children ratio on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA;
· Influence of security infrastructure (school fencing) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA.
Influence of school ownership on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA

The findings of this study showed that caregivers in private Early Childhood Education Centres (ECECs) demonstrate higher safeguarding capacity compared to public ECECs, in favour of the private schools. Thus, further analysis revealed that school ownership significantly influences caregivers’ effective child safeguarding capacity, in favour of the private schools. This finding could be so due to some notable reasons. For instance, Private ECECs are often driven by competitive market forces, requiring them to maintain higher standards of safety, care, and professional conduct to attract and retain parents' trust. These schools are more likely to invest in continuous professional training for caregivers, provide adequate resources, and enforce stricter safety policies. Conversely, public ECECs often face challenges such as underfunding, inadequate supervision, bureaucratic bottlenecks, and limited resources, which can hinder their ability to achieve similar levels of effectiveness in child safeguarding.
This finding is consistent with some findings from previous studies. For instance, the finding is in line with the findings by Okafor, Adebisi, and Adeola  (2022), which  showed that caregivers in private schools had better training in child safeguarding protocols than their public counterparts, which directly translated into better safeguarding outcomes.  Similarly, the finding also lend support to Ibrahim and Aliyu (2023) whose study revealed that private schools prioritize hiring qualified caregivers and ensuring strict adherence to safeguarding guidelines due to competitive pressures. Likewise, Ekezie and Onwuka (2021) argued that public schools in Nigeria often suffer from poor funding and weak oversight, leading to lower caregiver safeguarding effectiveness. In contrast, Mwangi and Ochieng (2023) noted similar trends in Kenya, where private ECECs outperformed public ones in safety measures and caregiver-child interactions. These studies collectively highlight that ownership significantly impacts the quality of child safeguarding in ECECs.




Influence of school location on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA

The findings of this study showed that urban ECECs had higher caregivers’ effective child safeguarding capacity than rural ECECs, in favour of the urban schools. Accordingly, it was revealed that school location has a significant influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the urban schools. This finding could be so because urban centres generally benefit from better infrastructure, higher access to training and professional development opportunities, and stronger oversight from regulatory bodies. Urban schools are more likely to have regular inspections, improved facilities, and a greater pool of trained caregivers. Conversely, rural ECECs often face logistical, financial, and infrastructural constraints that impede effective safeguarding practices. Caregivers in rural schools may also lack access to professional development programs, reducing their capacity to ensure child safety effectively.
The findings agree to some extent with the findings of some previous studies. For example, the findings considerably agree with Adegbite and Oladimeji (2023) whose study revealed that urban ECECs in southwestern Nigeria had better access to government and non-governmental support systems for child safety. The finding is also in consonance with the findings of Chukwu and Ezenwa (2022) found that rural schools often struggle with poor infrastructure and limited caregiver training opportunities, which compromise safeguarding effectiveness. In the same vein, the finding is consistent with the finding by Adebayo, Musa, and Alade (2021) who highlighted the role of urbanization in creating environments conducive to child safety by providing access to training resources and modern facilities. Similarly, Nyarko and Boateng (2023) observed in Ghana that rural caregivers had fewer opportunities for professional development, resulting in lower safeguarding capacity compared to their urban peers. These studies largely affirm the significant influence of school location on child safeguarding outcomes. 
Influence of teacher-children ratio on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA

The findings of this study also revealed that caregivers managing a ratio of 1:25 children or fewer recorded higher safeguarding capacity than those managing more than 25 children, in favour of schools with low caregiver-children ratio. Furthermore, it was revealed that teacher-children ratio significantly influences caregivers’ effective child safeguarding capacity, in favour of schools with low caregiver-children ratio. The finding could so in that smaller teacher-child ratios are widely recognized as a critical factor in enhancing caregivers' ability to monitor children, address individual needs, and respond effectively to safeguarding concerns. In early childhood education settings, where children are highly vulnerable and require constant attention, an optimal teacher-child ratio ensures that each child receives adequate supervision, care, and emotional support.
Moreover, when caregivers are responsible for a manageable number of children, typically no more than 25 per caregiver, they can establish stronger personal connections with each child. This individualized attention fosters trust and open communication, making it easier for caregivers to detect signs of distress, abuse, or neglect. Children are more likely to confide in caregivers they trust, which can be instrumental in identifying and addressing safeguarding concerns early. Additionally, smaller groups allow caregivers to monitor interactions between children more closely, preventing instances of bullying, physical harm, or unsafe behaviour.
In contrast, larger class sizes, where a single caregiver is responsible for 30 or more children, pose significant challenges. The caregiver’s attention is stretched thin across numerous children, increasing the likelihood of missing early warning signs of abuse, illness, or emotional distress. Larger groups also make it difficult for caregivers to manage children effectively, enforce safety protocols, and respond promptly to emergencies. The physical and emotional demands of managing a large group can lead to caregiver burnout, characterized by fatigue, stress, and reduced job satisfaction. Burnout not only affects the caregiver's well-being but also diminishes their ability to provide high-quality care and maintain vigilance in safeguarding children.
Furthermore, smaller teacher-child ratios allow caregivers to engage in age-appropriate activities that enhance children’s cognitive, emotional, and physical development while ensuring safety protocols are followed. Activities such as outdoor play, art projects, and group storytelling are easier to manage in smaller groups, as the caregiver can give attention to each child’s participation and safety during these activities. In larger groups, such activities may become chaotic, increasing the risk of accidents and reducing their educational value.
The findings agree to some extent with some of the findings of previous studies. For example, the finding aligns with the finding of the study by Johnson, Peters, and Adeola (2023) which revealed that smaller class sizes significantly improve caregivers' ability to monitor children and address safety risks proactively. In the same vein, the finding lends reasonable support to the finding by Ola and Oduwole (2022) who found that overcrowded classrooms often lead to lapses in supervision and increased vulnerability among children in ECECs. Likewise, the finding is in consonance with the outcome of the study by Nnadi and Akpan (2023), that smaller caregiver-child ratios are essential for creating a secure and nurturing environment, reducing the likelihood of child abuse and neglect. In another related study, Kagwa and Mugisha (2022) in Uganda reported that caregivers in smaller classes were better equipped to enforce safeguarding protocols and identify risks early. These studies considerably affirm that an appropriate teacher-child ratio is critical for effective child safeguarding. 
Influence of security infrastructure (school fencing) on caregivers’ capacity for effective child safeguarding in early childhood education centres in Nsukka LGA
 
The study showed that caregivers in ECECs with concrete fencing and wire mesh fencing recorded higher safeguarding capacity compared to those in schools with no fencing. It was further revealed that there is a significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the schools with concrete fence, followed by those with wire mesh. This finding could be so because security infrastructure, particularly fencing, is a fundamental element in creating a safe and controlled environment in Early Childhood Education Centres (ECECs). Fencing serves as both a physical and psychological barrier, offering protection against unauthorized access, external threats, and potential harm to children. Its presence creates a defined boundary, ensuring that children remain within safe zones and minimizing risks associated with accidents, intrusion, or abduction. A well-constructed fence acts as the first line of defense against unauthorized individuals attempting to enter the school premises. In many communities, schools are situated near busy roads, open fields, or densely populated areas, making them susceptible to intrusion by unauthorized individuals or even stray animals. Proper fencing helps deter such intrusions, ensuring that only authorized individuals, such as caregivers, teachers, and parents, can access the premises. This controlled access reduces the risk of incidents such as child abductions, harassment, or exposure to harmful external influences. For example, in rural areas where community boundaries may be less defined, the absence of fences can result in children wandering off the school premises unnoticed, exposing them to traffic hazards, unsafe environments, or exploitation. Fencing, especially when combined with gates and security personnel, ensures a single controlled entry and exit point, simplifying monitoring and enhancing overall safety.
Fences also play a vital role in preventing accidents, especially in schools located near hazardous zones, such as rivers, cliffs, construction sites, or main roads. A fenced perimeter acts as a physical boundary that prevents children from wandering into potentially dangerous areas during outdoor activities or playtime. For young children, who are naturally curious and prone to exploring, these barriers are essential in minimizing risks associated with unsupervised wandering. In addition, fencing contributes to maintaining cleanliness and hygiene within the school premises. Open schools without fencing are more likely to become dumping grounds for waste materials from nearby areas, exposing children to environmental hazards and diseases. Proper fencing keeps the school premises secure and well-maintained.
Beyond physical safety, fences provide a sense of psychological comfort for caregivers, parents, and children. Caregivers can focus more effectively on their responsibilities when they are confident that external threats are minimized. Parents are also more likely to trust and enroll their children in ECECs where visible security measures, such as strong perimeter fencing, are in place. Similarly, children feel more secure in an enclosed and familiar environment, which can positively impact their learning and social interactions. Accordingly, fencing significantly reduces the burden on caregivers, as it removes the need for constant vigilance over children wandering outside the premises. With secure perimeters in place, caregivers can dedicate more time and energy to interacting with children, addressing their individual needs, and implementing safety protocols within the school environment. Without proper fencing, caregivers are forced to divide their attention between direct child supervision and monitoring school boundaries, increasing the risk of safety lapses.
The above findings are consistent with the findings of some previous studies. Notably, the finding corroborates the findings by Eze and Nwachukwu (2023) that schools with robust security infrastructure had significantly fewer incidents of child safety breaches. The findings are also in line with that of Afolabi, Adeyemi, and Kolade (2022) who disclosed the role of physical security features such as fences and gates in minimizing external threats and safeguarding children. Similarly, the finding also affirms the outcome of the study by Lukman and Haruna (2023) that schools without proper fencing reported higher incidents of unauthorized access and child endangerment. In addition, the finding add credence to that of Nyambura and Kimani (2022), which showed that secure fencing enhances caregiver confidence, allowing them to focus on their duties without constant fear of external threats. These studies demonstrate the importance of physical security infrastructure in enhancing caregivers' safeguarding capacity. 
Conclusion 
Based on the findings of the study, it has concluded that school ownership, school location, teacher-child ratio, and school fencing are major determinants of caregivers' ability to ensure effective child safeguarding in early childhood education centres. This therefore means that all school characteristics need to be given considerable attention if caregivers' ability to ensure effective child safeguarding in early childhood education centres is to be maximized. 
Contribution to Knowledge
This study contributes to existing literature by providing empirical evidence that private ECECs exhibit higher caregiver safeguarding capacity than public ECECs due to better training, funding, and infrastructure. It highlights the disparities between urban and rural ECECs in child safeguarding capacity, drawing attention to the need for resource redistribution and infrastructural development in rural areas. The study also reinforces the critical role of manageable teacher-child ratios in safeguarding practices, advocating for policies that standardize teacher-child ratios across all ECECs. In addition, by demonstrating the influence of school fencing on child safeguarding capacity, this study clarifies the importance of physical infrastructure in enhancing child safety. Furthermore, the study fills a contextual research gap by focusing on Nsukka LGA, providing valuable insights for stakeholders in Nigerian early childhood education.
Educational Implications of the Findings
The findings of this study have several important implications for caregivers, parents and other stakeholders in early childhood education. Firstly, the study found that caregivers in private Early Childhood Education Centres (ECECs) demonstrate higher safeguarding capacity compared to public ECECs. The implication of this finding is that caregivers in public ECECs need to improve on their capacity for effective child safeguarding. 
Secondly, urban ECECs had higher caregivers’ effective child safeguarding capacity than rural ECECs. This implies that caregivers in rural ECECs need better more attention in terms of child safeguarding. 
The study also found that caregivers managing a ratio of 1:25 children or fewer recorded higher safeguarding capacity than those managing more than 25 children. The implication of this is that smaller teacher-child ratios enhance caregivers’ ability to monitor children effectively and address safeguarding concerns promptly.
Lastly, caregivers in ECECs with concrete fencing and wire mesh fencing recorded higher safeguarding capacity compared to those in schools with no fencing. This implies that fenced ECECs provide safer environments for children by preventing unauthorized access and reducing external threats.
Recommendations 
Based on the findings of the study, the following recommendations are made.
1. Government agencies and stakeholders should ensure uniformity in caregivers’ effective child safeguarding capacity in both public and private ECECs.
2. Governments should allocate more resources and funding to rural ECECs to address these disparities.
3. Government and other relevant regulatory bodies should enforce standardized teacher-child ratios in both public and private ECECs to ensure effective supervision and care. 
4. Governments and school proprietors should prioritize school fencing in all ECECs, especially in vulnerable and high-risk areas. Additionally, periodic safety audits should be conducted to ensure compliance with security infrastructure standards in all ECECs.
Suggestions for Further Research 
Building upon the findings of this study, future research could explore the following areas to deepen understanding of the influence of family factors on preschoolers’ acquisition of basic literacy skills:
1. Subsequent studies could expand their geographical scope to include multiple LGAs, states, or regions across Nigeria, allowing for broader generalization and comparison of findings across diverse cultural and socio-economic settings.
2. Researchers may consider adopting longitudinal research designs to examine how school characteristics and caregivers’ safeguarding capacity evolve over time. This approach would offer deeper insights into cause-and-effect relationships.
3. Future research may explore other potential variables influencing child safeguarding, such as caregiver training and professional development, administrative support, parental involvement, availability of safeguarding policies, and caregiver job satisfaction.
Summary of the Study 
This study mainly investigated the influence of school characteristics on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA of Enugu State. The study was guided by four specific purposes, four research questions, and four null hypotheses. The findings of this study has both practical and theoretical significance. The scope of the study covers the content, population and geographical coverage.
Literature review was done under the following sub-headings: conceptual framework, theoretical framework, review of related empirical studies and summary of literature review.  Under the conceptual framework, concepts of early childhood education centres, child safeguarding, caregivers’ capacity for effective child safeguarding and school characteristics as posited by scholars were reviewed. Two theories; Human Capital Theory (Gary Becker, 1964) and Institutional Theory (Rowan & Meyer, 1977) were reviewed under the theoretical framework. In addition, relevant empirical studies were reviewed.  Notably, none of the reviewed studies were conducted on the topic of this study in Nsukka LGA of Enugu State, Nigeria, which created a gap for this study to fill in the literature.
The study adopted ex-post facto research design. The area of study was Nsukka Local Government Area (LGA) of Enugu State, Nigeria. The population of the study consisted of 1, 854 caregivers (481 caregivers in the 38 government owned primary schools and 1,373 caregivers in 97 privately owned) Early Childhood Education Centres in Nsukka Local Government Area. A sample of 330 caregivers in government owned and private Early Childhood Education Centres in Nsukka Local Government Area was drawn for the study through Proportionate stratified random and simple random sampling techniques. Caregivers’ Capacity for Effective Child Safeguarding Questionnaire (CCECSQ), developed by the researcher was used for data collection in the study. The instrument was validated by three experts; one from Measurement and Evaluation of the Department of Science Education, and two from Department of Early Childhood and Primary Education, all from the Faculty of Education, University of Nigeria, Nsukka. The reliability of the instrument (CCECSQ) was ascertained by trial-testing it on a sample of twenty (20) caregivers were drawn from both government owned and private Early Childhood Education Centres located in both urban and rural locations in Udi LGA which is not part of the study area. Data gathered were analysed using Cronbach Alpha method in determining the internal consistency of the instrument. The reliability coefficient obtained for the instrument was 0.87, which implied that the instrument was reliable for the study. Using the instrument, the researcher with the help of ten (10) research assistants who were sufficiently briefed and oriented by the researcher participated in the data collection process, which involved face-to-face administration and retrieval of the instrument. Thereafter, the data gathered were analyzed using mean, standard deviation, t-test and analysis of variance (ANOVA) statistics. 
The results from data analysis were presented, interpreted and major findings obtained from the study were identified. The presentation follows the sequence of the research questions and the null hypotheses that guided the study. The findings showed that: 
· School ownership significantly influences caregivers’ effective child safeguarding capacity, in favour of the private schools.
· School location has a significant influence on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the urban schools. 
· Teacher-children ratio significantly influences caregivers’ effective child safeguarding capacity, in favour of schools with low caregiver-children ratio.
· There is a significant influence of security infrastructure (school fencing) on caregivers’ effective child safeguarding capacity in early childhood education centres in Nsukka LGA, in favour of the schools with concrete fence, followed by those with wire mesh.
[bookmark: _Hlk93904993]The above findings of the study were discussed in line with empirical literature. Conclusions are drawn, the contribution to knowledge and the implications of the findings have been highlighted. In line with the findings, it was therefore recommended among others that Government agencies and stakeholders should prioritize adequate funding, capacity-building programs, and infrastructure upgrades in public ECECs to improve safeguarding outcomes; and that governments should allocate more resources and funding to rural ECECs to address these disparities. The limitations of the study were highlighted and suggestions were also made for further studies.”
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APPENDIX A
POPULATION DISTRIBUTION FOR THE STUDY
	S/No.
	Name of School
	Ownership
	Location
	Number of Caregivers

	1.
	Divine Kids Primary School
	Private
	Orba Road (Urban)
	9

	2.
	Wisdom Excellent Academy Primary School
	Private
	Agbugwu (Urban)
	7

	3.
	Noelle Primary School Nsukka
	Private
	Nipost (Urban)
	8

	4.
	Christian Primary School Nsukka
	Private 
	New Anglican Road (Urban)
	6

	5.
	Ascension Primary School Nsukka
	Private
	Beach Junction (Urban)
	8

	6.
	Emmanuel Academy Primary School Nsukka
	Private
	Odobido Nsukka (Urban
	9

	7.
	Laurel Divine Academy Primary School Nsukka
	Private
	Orba Achalla (Urban)
	6

	8.
	Living Stone Foundation Primary School Nsukka
	Private
	Barracks (Urban)
	7

	9.
	Imamate Foundation Primary School Nsukka
	Private
	Rural
	7

	10
	Transpiration Primary School Nsukka
	Private
	Rural
	8

	11
	Greater Tomorrow Primary School Nsukka
	Private
	Nru Nsukka (Urban)
	9

	12
	Noble Kids Int'1 Primary School Nsukka
	Private
	Ogige (Urban)
	15

	13
	Bethel Best Primary School Nsukka
	Private
	
	13

	14
	Polished Corner Stone Primary School Nsukka
	Private
	Uwani Ugwu (Rural)
	17

	15
	Haphzibah Int' Primary School Nsukka
	Private
	Uwani ugwu (Rural)
	12

	16
	Christ Destined Primary School Nsukka
	Private
	Uwani Ugwu (Rural)
	10

	17
	Refiner Primary School Nsukka
	Private
	Nru Nsukka
	11

	18
	Great Wisdom Primary School Nsukka
	Private
	Ugwunkwo (Urban)
	10

	19
	Our Mediator Primary School Nsukka
	Private
	Ihe Agu Nru (Rural)
	12

	20
	Progressive Primary School Nsukka
	Private 
	Ihe Agu Nru (Rural)
	11

	21
	Bright Future Primary School Nsukka
	Private
	Ugwuoye (Urban)
	12

	22
	Blessing primary School Nuskka
	Private
	Ugwuoye (Urban)
	13

	23
	NBS International Primary School Nsukka
	Private
	Onuiyi (Urban)
	16

	24
	God is my Strength Primary School Nsukka
	Private
	Ugwuachara (Urban)
	11

	25
	Heros Primary School Nsukka
	Private
	Rural 
	10

	26
	Global Primary School Nsukka
	Private
	Rural
	11

	27
	Adoration Primary School Nsukka
	Private
	Rural
	13

	28
	Bright NLC Nursery School Nsukka
	Private
	Urban
	21

	29
	Kingdom Pearls Primary School
	Private
	Orba Road (Urban)
	15

	30
	Success Nur/Pri School
	Private
	Obukpa (Rural)
	11

	31
	Baptize Nur/Pri School Nsukka
	Private
	Obukpa (Rural)
	12

	32
	Night of Angelic Choice Primary School
	Private
	Urban
	9

	33
	Scripture Union Holy Child Academy
	Private
	Urban
	8

	34
	Olives Academy Primary School Nsukka
	Private
	Urban
	9

	35
	Envyfrance Model Academy Nsukka
	Private
	Rural
	7

	36
	Model Academy Obukpa Primary School
	Private
	Urban
	9

	37
	Sam Kate kidies Priamry Sch, Nuskka
	Private
	Urban
	11

	38
	Christ the Saviour Primary sch Nsukka
	Private
	Urban
	10

	39
	Glory Kids Academy Primary School Nsukka
	Private
	Urban
	13

	40
	St Francis Academy Primary Sch Nsukka
	Private
	Urban
	12

	41
	Christ the King Primary School Ugwu-Achara
	Private
	Urban
	13

	42
	Gracious Kids Model Primary School Nsukka
	Private
	Urban
	11

	43
	Nollwood Academy Primary School Nsukka
	Private
	Urban
	15

	44
	The Eagles Academy Primary School Nsukka
	Private
	Urban
	11

	45
	Liberty International Primary Sch, Nsukka
	Private
	Urban
	13

	46
	St. Faustina Academy primary School Nsukka
	Private
	Rural
	12

	47
	S.W.S Seat of Wisdom Nursery School Nsukka
	Private
	Urban
	9

	48
	UMC Standard Apex Academy Primary School
	Private
	Urban
	9

	49
	Bright Brain Academy Primary Sch, Nsukka
	Private
	Urban
	8

	50
	Maranatha Institution Primary School Nsukka
	Private
	Urban
	14

	51
	Lord's Foundation Primary School Ugwu-Achara
	Private
	Urban
	13

	52
	Peculilar Goodnews Int'l Primary School Nsukka
	Private
	Urban
	14

	53
	Model Comp. Academy Obukpa 
	Private
	Rural
	13

	54
	Blessed Mustard Seed Obukpa 
	Private
	Urban
	12

	55
	Divine Mercy Academy Primary Sch, Nsukka
	Private
	Urban
	10

	56
	Trust in God N/P Nguru Primary School Nsukka
	Private
	Rural
	9

	57
	Ama-Cherish N/P Nguru Primary School Nsukka
	Private
	Rural
	9

	58
	Field of learning Priamry School Amaeze Nsukka
	Private
	Urban
	8

	59
	Glorious Children Academy Primary School Nsukka
	Private
	Urban
	8

	60
	Deo- Gratia Primary School
	Private
	Urban
	13

	61
	Peace Primary School Nsk.
	Private
	Rural
	10

	62
	Holy redeemer pry School
	Private
	Rural
	12

	63
	The Grace Pry. School Nsk
	Private
	Urban
	11

	64
	Good Hope Academy Nsukka.
	Private
	Urban
	9

	65
	Unique Academy Obukpa
	Private
	Urban
	8

	66
	Ebenezer N/P Obukpa
	Private
	Urban
	10

	67
	Heart of Mercy primary schoolNsukka
	Private
	Urban
	11

	68
	Grace Vilie Elementary’ School Nsukka
	Private
	Urban
	12

	69
	Faith foundation Primary school
	Private
	Urban
	10

	70
	Christ De same P/S
	Private
	Urban
	9

	71
	Nel, bright academy Isiakpu Nsukka
	Private
	Urban
	8

	72
	Shalom Academy Nsukka
	Private
	Urban
	27

	73
	Prime movers academy Nsukka
	Private
	Urban
	14

	74
	Seat of wisdom primary school
	Private
	Urban
	15

	75
	Sylvester Int standard school Nsukka.
	Private
	Urban
	11

	76
	Fountain of life (fola) Academy 
	Private
	Urban
	13

	77
	Holy Redeemer primary school Nsukka.
	Private
	Urban
	16

	78
	Holy Infant primary school.
	Private
	Urban
	13

	79
	S.T. Josephs Primary School.
	Private
	Urban
	16

	80
	Rosa Mystica Academy, Nsukka.
	Private
	Urban
	18

	81
	Sancta Maria primary school
	Private
	Urban
	17

	82
	ST. John The Apostle P/S Nsukka.
	Private
	Urban
	14

	83
	Kenosis primary school Nsukka.
	Private
	Urban
	13

	84
	ST. Luke's primary School.
	Private
	Urban
	15

	85
	Adventist primary school Nsukka.
	Private
	Urban
	13

	86
	Redemption P/S Nsukka
	Private
	Urban
	15

	87
	ST. Cyprian's primary school Nsukka.
	Public
	Urban
	14

	88
	Cordis, Mariae P/S Nsukka
	Private
	Urban
	13

	89
	Avila P/S Nsukka.
	Private
	Urban
	12

	90
	Hill view unique primary school.
	Private
	Urban
	14

	91
	Glorious city Academy.
	Private
	Urban
	15

	92
	El-Tabera P/S. Nsukka
	Private
	Urban
	11

	93
	Association of university (NAUW).
	Private
	Urban
	12

	94
	Surchest Academy Nsukka.
	Private
	Urban
	13

	95
	Ideas Int School.
	Private
	Urban
	10

	96
	Kids Quest Academy, Nsukka
	Private
	Urban
	34

	97
	Paraclete Primary school.
	Private
	Urban
	17

	98
	Onward Int P/S Nsukka.
	Private
	Urban
	15

	99
	Hope Primary School.
	Private
	Urban
	14

	100
	Gracious kids P/S
	Private
	Urban
	12

	101
	Profound N/P School
	Private
	Urban
	15

	102
	Careland Schools P/ S
	Private
	Urban
	13

	103
	Raining Grace P/S
	Private
	Urban
	16

	104
	Sam Dave P/S
	Private
	Urban
	15

	105
	Little Angels P/S
	Private
	Urban
	9

	106
	The classic P/S
	Private
	Urban
	8

	107
	Great Leaners P/S
	Private
	Urban
	10

	108
	Hope in God P/S
	Private
	Urban
	9

	109
	Wise kings P/S
	Private
	Urban
	10

	110
	Kids Glory P/S
	Private
	Urban
	11

	111
	Kraddles Nursery school
	Private
	Urban
	11

	112
	University Staff Nursery/Primary School, Nsukka
	Private
	Urban
	48

	
	Total 
	
	
	1,373





APPENDIX B
DETERMINING SAMPLE SIZE USING TARO YAMANE FORMULA (1967)
Sample Size Calculation 
Sample Size :       [image: ]   
Where n  = sample size 
       N = Finite population, 
      e = level of precision (Limit of bearable error = 0.05).            
      1 = Constant (Unity) 

To calculate the sample size for this study:
N=1,854,       e =  0.05 
Where
	n 	= 	sample size 
	N 	= 	finite population = 1,854
	E	= 	level of significance = 0.05
	N	 = 		1,854
			1 + 1,854 (0.05)2	
		 = 	        1,854
			1+1,854 (0.0025)
		= 	       1,854
	      		      1 + 4.615

= 	       1,854
	      		      5.615		

=    	330



APPENDIX C
REQUEST LETTER FOR THE VALIDATION OF THE RESEARCH INSTRUMENT 

Department of Early Childhood and Primary Education,
Faculty of Education,
University of Nigeria, Nsukka
6th September, 2024.
Dear Sir/Madam,
REQUEST FOR VALIDATION OF MY RESEARCH INSTRUMENTS
I am a postgraduate student of the above-named Department in the Faculty of Education, University of Nigeria, Nsukka. I am currently conducting a research work on the topic: “Influence of School Characteristics on Caregivers’ Effective Child Safeguarding Capacity in Early Childhood Education Centres in Nsukka LGA”. I wish to request for your assistance in the validation of my research instruments. You are requested to vet the instrument in terms of;
i. Appropriateness of items, clarity of language
ii. Simplicity of vocabulary
iii. Suitability of items in achieving  the purpose of the study and
iv. Structure of items 

You are also requested to express your comments and suggestions for improving the quality of the instruments. Attached is a draft copy of the instruments, purpose of study, Research questions and Hypotheses.

Yours faithfully,

Akamigbo, Obianuju E.
PG/M.Ed/21/94222




[bookmark: _Toc175930169][bookmark: _Toc175931651]APPENDIX D
[bookmark: _Toc175930171][bookmark: _Toc175931653]INSTRUMENT FOR DATA COLLECTION

LETTER FOR COMPLETION OF MY RESEARCH QUESTIONNAIRES

Department of Early Childhood and Primary Education,
Faculty of Education, 
University of Nigeria, Nsukka.


Dear Respondent,
[bookmark: _Hlk65331189]REQUEST FOR COMPLETION OF MY RESEARCH QUESTIONNAIRES
I am a Postgraduate student in the Department of Early Childhood and Primary Education, Faculty of Education, University of Nigeria Nsukka. I am undertaking a study on the topic: “Influence of School Characteristics on Caregivers’ Effective Child Safeguarding Capacity in Early Childhood Education Centres in Nsukka LGA”. You are kindly requested to supply relevant information by responding to the items contained in the questionnaires.

The researcher wishes to assure you that your responses will be strictly used for research purpose only, and treated with high level of confidentiality. 

Please, accept my esteemed assurance. Thank you immensely for your cooperation.

Yours faithfully,

Akamigbo, Obianuju E.
PG/M.Ed/21/94222


[bookmark: _Toc175930170][bookmark: _Toc175931652]


CAREGIVERS’ CAPACITY FOR EFFECTIVE CHILD SAFEGUARDING QUESTIONNAIRE (CCECSQ)

Introduction: The questionnaire is structured to elicit data on caregivers’ capacity for effective child safeguarding in early childhood education centres.

Section A: Demographic Information of Respondents
Please provide the following information:
School Ownership:  Public or Government Owned {  }, Private {  }
School Location: Urban {  }, Rural {  }
Teacher-Children Ratio: 1 caregiver to 25 children and below {  }, 
        1 caregiver to more than 25 children {  }
School Fencing: Concrete {  }, Wire Mesh {  }, No Fencing {  }
Section B: Caregivers' Capacity for Effective Child Safeguarding
This section aims to gather data on your capacity and the challenges in safeguarding children in early childhood education centres. Please read each statement carefully and indicate the extent to which you agree or disagree by ticking (✔) the appropriate box that corresponds to your opinion, where; SA= Strongly Agree, A= Agree, D = Disagree, and SD = Strongly Disagree. Give only one response to each item.
	S/N
	ITEM STATEMENT
	SA
	A
	D
	SD

	1.
	I regularly participate in workshops to improve my understanding of child safeguarding protocols.
	
	
	
	

	2.
	I am confident in identifying signs of abuse or neglect in children.
	
	
	
	

	3.
	I maintain updated records of child safety measures in my school to ensure compliance.
	
	
	
	

	4.
	I engage parents in discussions about safeguarding practices and their role in child protection.
	
	
	
	

	5.
	I know how to report suspected cases of child abuse to relevant authorities.
	
	
	
	

	6.
	I frequently update my knowledge of legal child safeguarding requirements.
	
	
	
	

	7.
	I use positive discipline strategies to manage children's behaviour.
	
	
	
	

	8.
	My school has clear guidelines for handling child protection concerns.
	
	
	
	

	9.
	I offer personalized support to children experiencing emotional challenges.
	
	
	
	

	10
	I work closely with community-based child protection services to improve child safeguarding efforts.
	
	
	
	

	11
	I conduct regular check-ins to assess children’s emotional well-being.
	
	
	
	

	12
	I ensure that the school environment is physically safe and free of hazards for children.
	
	
	
	

	13
	I utilize available resources and tools to strengthen safeguarding practices in my school.
	
	
	
	

	14
	I regularly review the child safeguarding procedures with other staff members.
	
	
	
	

	15
	I take an active role in executing child safeguarding initiatives within my school.
	
	
	
	

	16
	I actively supervise children during playtime to prevent accidents or incidents.
	
	
	
	

	17
	I feel supported by my school’s administration when addressing child safeguarding issues.
	
	
	
	

	18
	I ensure that all visitors to the school are monitored and sign in for safety reasons.
	
	
	
	

	19
	I provide routine updates to parents on their children's behaviour and emotional development.
	
	
	
	

	20
	I ensure that children are taught safety rules and are aware of who to talk to in case of problems.
	
	
	
	





APPENDIX E
Reliability Results/Outputs
GET DATA
  /TYPE=XLSX
  /FILE="C:\Users\10 PRO USER\Desktop\Book1=Uju's Reliability.xlsx"
  /SHEET=name 'Sheet1'
  /CELLRANGE=FULL
  /READNAMES=ON
  /DATATYPEMIN PERCENTAGE=95.0
  /HIDDEN IGNORE=YES.
EXECUTE.
DATASET NAME DataSet1 WINDOW=FRONT.

SAVE OUTFILE="C:\Users\10 PRO USER\Desktop\Uju's Reliability Data.sav"
  /COMPRESSED.
RELIABILITY
  /VARIABLES=Item1 Item2 Item3 Item4 Item5 Item6 Item7 Item8 Item9 Item10 Item11 Item12 Item13 Item14 Item15 Item16 Item17 Item18 Item19 Item20
  /SCALE('Caregivers’ Capacity for Effective Child Safeguarding Questionnaire (CCECSQ)') ALL
  /MODEL=ALPHA
  /STATISTICS=DESCRIPTIVE SCALE
  /SUMMARY=MEANS.


Reliability

[DataSet1] C:\Users\10 PRO USER\Desktop\Uju's Reliability Data.sav


Scale: Caregivers’ Capacity for Effective Child Safeguarding Questionnaire (CCECSQ)

	Case Processing Summary

	
	N
	%

	Cases
	Valid
	20
	100.0

	
	Excludeda
	0
	.0

	
	Total
	20
	100.0

	a. Listwise deletion based on all variables in the procedure.




	Reliability Statistics

	Cronbach's Alpha
	Cronbach's Alpha Based on Standardized Items
	N of Items

	.865
	.864
	20





	Item Statistics

	
	Mean
	Std. Deviation
	N

	Item1
	2.95
	.605
	20

	Item2
	3.00
	.562
	20

	Item3
	2.80
	.768
	20

	Item4
	2.80
	.768
	20

	Item5
	2.75
	.786
	20

	Item6
	2.80
	.523
	20

	Item7
	2.95
	.605
	20

	Item8
	2.90
	.308
	20

	Item9
	2.40
	.754
	20

	Item10
	1.85
	.988
	20

	Item11
	3.00
	.562
	20

	Item12
	2.85
	.671
	20

	Item13
	2.65
	.745
	20

	Item14
	3.00
	.562
	20

	Item15
	3.05
	.826
	20

	Item16
	3.05
	.605
	20

	Item17
	3.05
	.510
	20

	Item18
	2.80
	.696
	20

	Item19
	2.85
	.489
	20

	Item20
	2.50
	.607
	20




	Summary Item Statistics

	
	Mean
	Minimum
	Maximum
	Range
	Maximum / Minimum
	Variance
	N of Items

	Item Means
	2.800
	1.850
	3.050
	1.200
	1.649
	.081
	20



	Scale Statistics

	Mean
	Variance
	Std. Deviation
	N of Items

	56.00
	49.263
	7.019
	20





APPENDIX F
Output of Data Analysis
T-TEST GROUPS=SchoolOwnership(1 2)
  /MISSING=ANALYSIS
  /VARIABLES=SumCECSC
  /ES DISPLAY(TRUE)
  /CRITERIA=CI(.95).

T-Test

	Group Statistics

	
	School Ownership
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Caregivers’ Effective Child Safeguarding Capacity
	Public or Government Owned
	100
	48.33
	4.233
	.425

	
	Private
	230
	53.24
	5.537
	.365



	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Equal variances assumed
	3.827
	.051
	-7.877
	328
	.000
	-4.906
	.623
	-6.131
	-3.681

	
	Equal variances not assumed
	
	
	-8.750
	239.852
	.000
	-4.906
	.561
	-6.010
	-3.801



	Independent Samples Effect Sizes

	
	Standardizera
	Point Estimate
	95% Confidence Interval

	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Cohen's d
	5.181
	-.947
	-1.193
	-.700

	
	Hedges' correction
	5.193
	-.945
	-1.190
	-.698

	
	Glass's delta
	5.537
	-.886
	-1.134
	-.636

	a. The denominator used in estimating the effect sizes. 
Cohen's d uses the pooled standard deviation. 
Hedges' correction uses the pooled standard deviation, plus a correction factor. 
Glass's delta uses the sample standard deviation of the control group.



T-TEST GROUPS=SchoolLocation(1 2)
  /MISSING=ANALYSIS
  /VARIABLES=SumCECSC
  /ES DISPLAY(TRUE)
  /CRITERIA=CI(.95).

T-Test

	Group Statistics

	
	School Location
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Caregivers’ Effective Child Safeguarding Capacity
	Urban
	198
	53.97
	5.491
	.391

	
	Rural
	132
	48.46
	4.035
	.351



	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Equal variances assumed
	6.392
	.012
	9.883
	328
	.000
	5.512
	.558
	4.415
	6.610

	
	Equal variances not assumed
	
	
	10.486
	324.184
	.000
	5.512
	.526
	4.478
	6.547



	Independent Samples Effect Sizes

	
	Standardizera
	Point Estimate
	95% Confidence Interval

	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Cohen's d
	4.959
	1.112
	.875
	1.347

	
	Hedges' correction
	4.970
	1.109
	.873
	1.344

	
	Glass's delta
	4.035
	1.366
	1.089
	1.640

	a. The denominator used in estimating the effect sizes. 
Cohen's d uses the pooled standard deviation. 
Hedges' correction uses the pooled standard deviation, plus a correction factor. 
Glass's delta uses the sample standard deviation of the control group.








T-TEST GROUPS=TeacherChildrenRatio(1 2)
  /MISSING=ANALYSIS
  /VARIABLES=SumCECSC
  /ES DISPLAY(TRUE)
  /CRITERIA=CI(.95).

T-Test

	Group Statistics

	
	Teacher-Children Ratio
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Caregivers’ Effective Child Safeguarding Capacity
	1 teacher to 25 children and below
	181
	54.49
	5.349
	.398

	
	1 teacher to more than 25 children
	149
	48.43
	3.954
	.325




	Independent Samples Test

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Equal variances assumed
	7.399
	.007
	11.470
	328
	.000
	6.066
	.529
	5.026
	7.106

	
	Equal variances not assumed
	
	
	11.813
	323.866
	.000
	6.066
	.514
	5.056
	7.076




	Independent Samples Effect Sizes

	
	Standardizera
	Point Estimate
	95% Confidence Interval

	
	
	
	Lower
	Upper

	Caregivers’ Effective Child Safeguarding Capacity
	Cohen's d
	4.772
	1.271
	1.032
	1.508

	
	Hedges' correction
	4.783
	1.268
	1.030
	1.505

	
	Glass's delta
	3.954
	1.534
	1.253
	1.812

	a. The denominator used in estimating the effect sizes. 
Cohen's d uses the pooled standard deviation. 
Hedges' correction uses the pooled standard deviation, plus a correction factor. 
Glass's delta uses the sample standard deviation of the control group.


ONEWAY SumCECSC BY SchoolFencing
  /STATISTICS DESCRIPTIVES
  /MISSING ANALYSIS
  /CRITERIA=CILEVEL(0.95)
  /POSTHOC=SCHEFFE ALPHA(0.05).

Oneway

	Descriptives

	Caregivers’ Effective Child Safeguarding Capacity  

	
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean
	Minimum
	Maximum

	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	Concrete
	65
	55.80
	5.682
	.705
	54.39
	57.21
	46
	74

	Wire Mesh
	95
	54.24
	5.190
	.527
	53.19
	55.28
	43
	74

	No Fencing
	170
	48.75
	3.978
	.308
	48.15
	49.36
	37
	58

	Total
	330
	51.76
	5.643
	.311
	51.15
	52.37
	37
	74



	ANOVA

	Caregivers’ Effective Child Safeguarding Capacity  

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Between Groups
	3164.627
	2
	1582.314
	70.867
	.000

	Within Groups
	7278.881
	327
	22.328
	
	

	Total
	10443.508
	329
	
	
	



Post Hoc Tests
	Multiple Comparisons

	Dependent Variable:   Caregivers’ Effective Child Safeguarding Capacity  

	Scheffe  

	(I) School Fencing
	(J) School Fencing
	Mean Difference (I-J)
	Std. Error
	Sig.
	95% Confidence Interval

	
	
	
	
	
	Lower Bound
	Upper Bound

	Concrete
	Wire Mesh
	1.563
	.757
	.121
	-.30
	3.43

	
	No Fencing
	7.046*
	.691
	.000
	5.35
	8.74

	Wire Mesh
	Concrete
	-1.563
	.757
	.121
	-3.43
	.30

	
	No Fencing
	5.483*
	.603
	.000
	4.00
	6.97

	No Fencing
	Concrete
	-7.046*
	.691
	.000
	-8.74
	-5.35

	
	Wire Mesh
	-5.483*
	.603
	.000
	-6.97
	-4.00

	*. The mean difference is significant at the 0.05 level.



Homogeneous Subsets

	Caregivers’ Effective Child Safeguarding Capacity

	Scheffea,b  

	School Fencing
	N
	Subset for alpha = 0.05

	
	
	1
	2

	No Fencing
	170
	48.75
	

	Wire Mesh
	95
	
	54.24

	Concrete
	65
	
	55.80

	Sig.
	
	1.000
	.077

	Means for groups in homogeneous subsets are displayed.

	a. Uses Harmonic Mean Sample Size = 94.691.

	b. The group sizes are unequal. The harmonic mean of the group sizes is used. Type I error levels are not guaranteed.
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